
Welcome to the first edition of Teaching & Learning designed to sign-post staff to the latest reading around 

hot education topics and interesting articles. 

This circular is designed to encourage us to read more widely as part of our day to day teaching practice in 

order to develop ourselves as practitioners. If you would like to contribute to this on a regular basis, or just 

as a feature guest, please let me know. 

Sarah Mellors  

Deputy Headteacher; T and L 

Alcester Academy 

Autumn 2017 
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Thank you to the  

contributors this time. 

Miss Watson, Mr Arris,  

Mrs Hands,   

Miss Burgess, 

Mrs Farnell and  

Miss Cotterill. 

In a tough job, it’s really nice to 

remember why we entered the 

profession from time to time. 

Guess Who for a prize,  answers 

back to Sarah M: 

1. I didn't set out to be a 

teacher, I took a TEFL course 

as a means to earn money 

whilst travelling and by chance 

discovered a love for teach-

ing. On my return to England 

I applied for a PGCE straight 

away and the rest as they say 

is HISTORY.   

2. I loved English and wanted 

a job where I could read 

books and talk about books 

all day. I didn't really think 

about the children side of 

things! I just knew I loved 

books and loved to be busy. 

Luckily, I started to realise that 

I quite liked children too and 

maybe I was going to be ok at 

fession. I stayed because I enjoy 

working with children – they 

keep you young! With no two 

days the same, it is very difficult 

to get bored in this job.  

5. I followed in my father’s foot-

steps after being in industry for a 

year and realised that that was what 

I wanted to do. But it was a differ-

ent job then to what it is now. 

6. People told me I had good 

communication skills and I 

wanted others to share my 

enthusiasm for my favourite 

subject!  

7. A long time ago now, but I 

would have to say it was be-

cause of my inspirational Eng-

lish teacher at high school. He 

wore sandals and did not own 

this teaching thing!  

3. I always knew I was 

going to be an English 

teacher but wasn't ready 

at 22/23 so didn't start 

my training until 30. 

Working in business and 

industry made me realise 

that you need to be 

passionate and dedicated 

to your career to be 

successful.  

4. I became a teacher as I felt a 

moral obligation to put some-

thing back into the system. Hav-

ing attended school, 6th form 

and 4 universities and really 

enjoyed the education I’d re-

ceived I wanted to ‘repay my 

debt’ (and I don’t mean my stu-

dent loans). I never intended to 

stay as long as I have in the pro-

Remembering why we’re in the job… 

Continues on page 7... 



The TEEP model of effective 

teaching for effective learning is a 

framework with a strong peda-

gogical foundation to support a 

consistent approach to teaching 

and learning. The TEEP model 

draws on significant research that 

has identified what is required of 

teachers and of learners in order 

for them to gain the best learning 

outcomes possible. The model is 

made up of three significant com-

ponents:   

Component one 

Effective Teacher Behaviours 

One of the most significant influ-

ences on the quality of student 

learning at school is the class 

teacher. The TEEP model nomi-

nates four areas where teachers 

will benefit from being explicitly 

aware of how the decisions they 

make can impact their students’ 

learning. TEEP explores:   

Classroom climate; Classroom 

management; Interactive  

teaching; Variety of teaching  

and learning approaches. 

Effective Learner Behaviours 

Equal value must be given to the 

significance of understanding 

more about what effective learn-

ers do. If we want students to be 

responsible and independent 

learners then it is important that 

they understand more about how 

to learn so that they can be em-

powered in the learning process. 

Teachers need to know how to 

support the development of spe-

cific active learning behaviours. 

TEEP explores active and effec-

tive learning behaviours in the 

areas of collaborating, thinking 

and metacognition, decision mak-

ing and communicating. We look 

at ways to help students con-

struct meaning in their learning, 

monitor their own progress and 

reflect on the whole learning 

process. 

Component two 

The Underpinning Elements 

of TEEP 

If learning is a process then the 

five underpinning elements of 

TEEP are the part of the TEEP 

model that supports teachers to 

present a relevant and purposeful 

curriculum to their students as 

part of the learning process. The 

elements act as the link between 

what the teacher and the learner 

has to do (to teach and learn the 

curriculum content, throughout 

the cycle), and how they go 

about it (the teaching and learn-

ing behaviours they will employ). 

Collaborative Learning 

Collaborative Learning is an ap-

proach to teaching and learning 

that involves groups of students 

working and learning together to 

complete a task, solve a problem 

or create a product. 

Assessment for Learning 

The TEEP model recognises that 

assessment is an important tool 

in the learning process. As the 

term ‘Assessment for Learning’ 

implies, any assessment should 

lead to improved learning out-

comes for students. The TEEP 

model explores strategies and 

techniques that support teachers 

and students to give and receive 

quality feedback, and use assess-

ment in both formative and sum-

mative ways. 

Accelerated Learning 

Accelerated Learning is the term 

that the TEEP model uses to 

describe the techniques and 

strategies that we use to actively 

engage learners in learning. It is 

based on research of brain func-

tion, student motivation and 

multiple intelligences and pro-

vides a platform for life-long 

learning by promoting the im-

portance of understanding how 

we learn as much as what we 

learn. 

Thinking for Learning 

Thinking is a process that invites 

the learner to make sense of the 

information at hand. It is the way 

to understanding. We know that 

we can think in different ways 

and at different levels and the 

challenge for the teacher is to 

encourage their students to think 

deeply rather than on a superfi-

cial level so that the learning is 

rich and long-lasting. The TEEP 

model explores strategies and 

techniques, including ideas from 

De Bono and ways to use Ander-

son’s taxonomy of cognitive 

thinking, as a support to develop 

higher order thinking in the belief 

that it will deepen understanding 

The TEEP Pedagogical Model 

“If we want students to 

be responsible and 

independent learners 

then it is important that 

they understand more 

about how to learn so 

that they can be 

empowered in the 

learning process.” 
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“The TEEP model 

recognises that 

assessment is an 

important tool in the 

learning process.” 
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and enrich student learning. 

Effective Use of ICT 

Our students are growing up in a 

world that increasingly uses ICT 

to communicate knowledge, 

ideas and information. The digital 

world is their present and their 

future. Teachers need to seek for 

opportunities to use ICT to re-

flect real world examples that 

will enhance student learning. 

Component three 

The TEEP Learning Cycle 

The TEEP Learning Cycle is used 

by teachers as a guide to plan 

relevant, purposeful and stimulat-

ing lessons. Teachers can be 

confident that if each of these 

elements is considered during 

planning, then the lesson or se-

ries of lessons will be more likely 

to actively engage students in 

their learning. By definition the 

cycle does not mean that each 

element is discrete or linear, 

rather it is intended to provide 

the basis for a strategic and cohe-

sive sequence of activity that will 

enhance the students’ learning. 

Prepare for Learning 

Teachers will work strategically 

with their students to develop a 

climate that is conducive to 

learning. It will include considera-

tion of three main areas: the 

physical environment; the social/

emotional environment; the intel-

lectual environment. 

Agree Learning Outcomes 

Teachers will explicitly share the 

learning outcomes and success 

criteria with students. The out-

comes should be used later in the 

lesson as well as reference points 

and also to evaluate progress 

made against achieving the out-

comes. 

Introduce/Present New In-

formation 

Now students will be presented 

with, or introduced to, the new 

information that they are re-

quired to work with. Teachers 

need to consider what will be the 

best way to present the infor-

mation so that it provides for 

maximum inclusion of the stu-

dents. 

Construct Meaning 

Students are given the time and 

opportunity to develop under-

standing of the new information 

and to practice their developing 

skills. The students are actively 

engaged in exploring the content. 

Apply to Demonstrate 

Students are participating in a 

task or tasks that will allow them 

to demonstrate their understand-

ing of the content that was pre-

sented and apply the new learn-

ing in a different situation. 

Review 

A critical element in the process 

of teaching and learning as it is at 

this point that teachers can chal-

lenge the students to make their 

learning explicit. Although Re-

view is the last of the elements of 

the cycle to be described, it 

should not be seen as coming 

only at the end of a lesson. 

 

Information from the 

SSAT TEEP website.  

TEEP LEARNING 

FAMILIES will be 

feeding back to staff 

regarding their initial 

work on Monday 

11th December. 

TEEP from one of our  

teachers… 

The ‘Prepare for Learning’ part 

of the TEEP cycle suggests that 

teachers consider the physical 

environment, the intellectual 

environment and the social/

emotional environment. To 

begin with, we have been asking 

students to share how they feel 

about their physical environ-

ment at school with particular 

focus on seating arrangements 

and furniture, displays and 

screens, and colours and nois-

es. We will discuss their feed-

back at the next TEEP CPD 

meeting.  

The TEEP cycle is, in my opin-

ion, an excellent planning tool 

which helps me move my stu-

dents from the knowledge and 

understanding phase of a lesson 

(or series of lessons) through 

to analysis and evaluation. In-

corporating Anderson’s taxon-

omy and De Bono’s thinking 

hats ensures that I set learning 

objectives which demonstrate 

progression during lessons. I’ve 

been using TEEP for a number 

of years now and the cycle 

quickly became part of my daily 

planning and I fully rely on its 

principles to plan effective les-

sons.  

Hayley Farnell 



Progress 8 - What is an Open Bucket (Bucket 3)? 

•       An Attainment 8 measure 

will take the average of a pupils 

GCSE points across a set of their 

best 8 subjects. 

•       The 8 qualifications that 

count towards the Attainment 8 

measure must fall into one of 

three “buckets.” If a qualification 

does not fall into one of these 

buckets, it is not counted in the 

attainment 8 (or progress 8) 

measure. 

NCFE are an awarding 

body who design, devel-

op and certificate NCFE 

and CACHE branded 

qualifications, apprentice-

ships, Functional Skills and more, 

with over 500 nationally regulat-

ed qualifications in their portfolio. 

The qualifications are recognised 

in KS4 Progress 8 Measures. 

We are currently running 

two of their vocational 

courses Level 2 in Food 

and Cookery with current 

Year 11 and Level 2 Crea-

tive Studies with current Year 

10. The courses are made up of 

externally assessed work 

(an exam or performance) and 

portfolio based work. Students 

can achieve either a PASS,  

MERIT, DISTINCTION OR  

DISTINCTION PLUS as a final 

outcome. 

In line with Progress 8, students 

can currently study up to three 

vocational subjects within the 

'Open Bucket' qualification.  

For further details visit: https://

www.ncfe.org.uk/     
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Why not visit the ‘Google for 

Education Training Center’ site for 

further details of how to motivate 

yourself to learn some of the 

tricks to Google Classroom. 

This offers teachers guided train-

ing routes according to their level 

of experience as well as training to 

support teaching through various 

IT devices. 

Training modules are made up of 

various lessons and Google rec-

ommend how long these might 

take teachers. Teachers are then 

accredited for each unit that they 

complete formally. 

 

 

 

Modules include: 

Get Ready To Use Technolo-

gy In The Classroom, Have A 

(Mostly) Paperless Classroom. 

Measure, Understand And 

Share Student Growth, Capti-

vate Your Class With Video 

and Build Interactive Lessons. 

Follow @GoogleForEdu to find 

out more. 

Google Classroom - CPD Updates 

New qualifications 
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Mental health and behaviour in schools - from the DfE Report (Updated 2016) 

In order to help their pupils suc-

ceed, schools have a role to play 

in supporting them to be resilient 

and mentally healthy. There are a 

variety of things that schools can 

do, for all their pupils and for 

those with particular problems, to 

offer that support in an effective 

way. 

• Where severe problems occur 

schools should expect the child to 

get support elsewhere as well, 

including from medical profession-

als working in specialist CAMHS, 

voluntary organisations and local 

GPs. 

• Schools should ensure that pu-

pils and their families participate 

as fully as possible in decisions and 

are provided with information and 

support. The views, wishes and 

feelings of the pupil and their 

parents/carers should always be 

considered. 

• Schools can use the Strengths 

and Difficulties Questionnaire 

(SDQ) to help them judge  

whether individual pupils might be 

suffering from a diagnosable men-

tal health problem and involve 

their parents/carers and the pupil 

in considering why they behave in 

certain ways. 

• There are resources available to 

help school staff support good 

mental health and emotional well-

being. The PSHE Association has 

produced guidance and lesson 

plans to support the delivery of 

effective teaching on mental 

health issues. In addition, MindEd, 

a free online training tool, pro-

vides information and advice for 

staff on children and young peo-

ple’s mental health and can help 

to sign-post staff to targeted re-

sources when mental health prob-

lems have been identified. 

• Schools should consider if their 

pupils would benefit from the 

offer of school counselling ser-

vices. The Department for Educa-

tion has published advice on how 

to set up and improve schools 

counselling services. Additionally, 

Counselling MindEd, which is part 

of MindEd, is also available to 

support the training and supervi-

sion of counselling work with 

children and young people. 

• There are things that schools 

can do – for all their pupils, for 

those showing early signs of prob-

lems and for families exposed to 

several risk factors – to intervene 

early and strengthen resilience, 

before serious mental health 

problems occur. 

• Schools can influence the health 

services that are commissioned 

locally through their local Health 

and Wellbeing Board – Directors 

of Children’s Services and local 

Healthwatch are statutory  

members. 

• There are national organisations 

offering materials, help and ad-

vice. Schools should look at what 

provision is available locally to 

help them promote mental health 

and intervene early to support 

pupils experiencing difficulties. 

Help and information about evi-

dence-based approaches is availa-

ble from a range of sources 

As part of the Academy’s drive to 

support students with positive 

mental health and well-being, we 

will be looking in to this topic 

area further as part of the January 

8th 2018 Training Day. 
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providing professional  

development, being clear about 

their respective roles and 

working together effectively. 

Professional development can 

take many forms, but the best 

available evidence shows that 

the most effective professional 

development practices share 

similar characteristics. 

Effective teacher professional 

development is a partnership 

between: 

• headteachers and other mem-

bers of the leadership team. 

• teachers. 

• providers of professional de-

velopment expertise, training or 

consultancy. 

 

In order for this partnership to 

 Effective teaching requires 

considerable knowledge and 

skill, which should be developed 

as teachers’ careers progress. 

High-quality professional devel-

opment requires workplaces to 

be steeped in rigorous scholar-

ship, with professionals continu-

ally developing and supporting 

each other so that pupils  

benefit from the best possible 

teaching. 

The design of high-quality  

professional development is as 

complex a discipline as the 

design of high-quality teaching. 

It requires the planning of pro-

grammes of connected activities 

with clarity about intended 

outcomes, and evaluation. 

Effective professional develop-

ment relies upon teachers, head 

teachers and leadership teams 

in schools and organisations 

be successful: 

1. Professional development 

should have a focus on improv-

ing and evaluating pupil out-

comes. 

2. Professional development 

should be underpinned by ro-

bust evidence and expertise. 

3. Professional development 

should include collaboration 

and expert challenge. 

4. Professional development 

programmes should be sus-

tained over time. 

All this is underpinned by, and 

requires that: 

5. Professional development 

must be prioritised by school 

leadership. 

Standards for teachers’ professional development 
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 HMCI's commentary: recent primary and secondary curriculum research 

https://www.gov.uk/government/speeches/hmcis-commentary-october-2017 

Published October 2017 

Available through the Ofsted website 

  

Review outcomes of the key stage 2 national curriculum assessments in England, 2017 

(provisional) 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/655212/SFR66_2017_Text.pdf 

Published November 2017 

Available through the Ofsted website 

  

GCSE and A level subjects accredited to be taught from 2018 

https://www.gov.uk/government/publications/accreditation-of-gcses-and-a-levels-for-teaching-from-2018/gcse

-and-a-level-subjects-accredited-to-be-taught-from-2018 

Published November 2017 

Available through the Ofsted website 

  

National curriculum assessments calendar 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/

file/656168/2018_NCA_academic_calendar_PDFA.PDFPublished Published October 2017 

Available through the Ofsted website 

Latest research and reading 

a television. My teaching has 

echoes of his style- minus the 

sandals. 

8. I had an extremely inspirational 

languages teacher at high school 

who made learning the language 

accessible and enjoyable, he knew 

how to get the best out of stu-

dents in what was a very difficult 

subject. He made a difference and 

demonstrated such a  

passion for languages that it stuck! 

Since those GCSE days, I  

decided to follow in his footsteps 

and share that love of learning 

languages and inspiring youngsters 

the way I had been.  

9. I have wanted to be a Sec-

ondary School teacher since I 

was in Year 9. I loved high 

school and among the great 

teachers there two stood out- 

Mr Allum for Art, and Mr Han-

son for Geography. They in-

spired and challenged me to 

achieve in these two subjects 

and were inspirational role 

models. I may not have been to 

the best high school, and it  

certainly did not have a good 

reputation, but I worked hard, 

enjoyed myself and achieved 

good results. I wanted to go 

into teaching to help others 

with similar back-

grounds achieve their potential 

and to believe that anything is 

possible- a cliché I know but 

that has always been my  aim. 

Even if one student sees me as I 

did those teachers, and devel-

ops a love of Geography, then I 

will have achieved this.  

10. I became a teacher for the 

holidays.  

From page 1….  Answers! 
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What is the upper pay range?  

The upper pay range is a salary 

range available to qualified teach-

ers who have been assessed by 

their employer as being eligible 

to be paid on the upper pay 

range. Accessing the upper pay 

range is often referred to as 

‘crossing the threshold’.  

Who can apply to cross the 

threshold?  

Any teacher is eligible to be con-

sidered for progression on to the 

upper pay range. You do not 

have to be at the top of the main 

pay range to apply.  

What are the criteria for cross-

ing the threshold? 

The criteria you must meet be-

fore moving onto the upper pay 

range are:  

• that you are highly competent 

in all elements of the relevant 

standards; and  

• that your achievements and 

contribution to the school are 

substantial and sustained. 

Alcester Academy uses a number 

of indicators to determine 

whether a teacher is eligible to 

be paid on the upper pay range. 

This includes data on classroom 

performance over time, results, 

observations, work scrutiny and 

professional contribution to the 

school. There is a document 

called the National Standards Au-

dit; Career Stage Expectations that 

staff wishing to apply for this 

must consider. 

Applications must be made to 

the Headteacher by 31st Octo-

ber each year. Governors ulti-

mately decide on whether teach-

ers are eligible based upon the 

requested evidence presented. 

See an SLT link for further advice 

as needed.  

Progressing in teaching 



For many teachers making a for-

ay into the edtech 

world, Twitter is an excellent 

tool for consuming and learning. 

There are a number of great 

resources out there to help 

teachers follow people who will 

be useful to them based on loca-

tion, subject, grade level and 

technology being used. 

Many are also harnessing Twitter 

as a part of their PLN (personal 

learning network) to connect, 

share and network. So how do 

you bridge the gap from reading 

tweets in your feed to truly har-

nessing the power of Twitter in 

the edtech realm? 

Check out our biggest Twitter 

tips for teachers below! Care to 

add your tips? Do so in the com-

ments so everyone can learn 

from your wisdom. This is a col-

laborative effort after all. 

Create, Don’t Just Consume 

The best way to get the most out 

of Twitter is to use it. Using 

Twitter is a two part process. 

The first part is as a consumer, 

where you follow people, read 

their tweets and learn from 

them. A lot of people stop there, 

which is easy to understand since 

that is the easy part. The real 

magic happens when you share 

to. Think of it this way: if you 

were having a conversation with 

someone and you weren’t re-

sponding the conversation 

wouldn’t go very far, would it? 

Connect and Network 

When you’re just getting started 

on Twitter (or perhaps trying to 

add to or refine your feed) a 

resource for educational 

hashtags or guides to great ac-

counts to follow are excellent 

resources to point you in the 

right direction. Follow some of 

the people you find interesting, 

exchange ideas and conversations 

with others using the #hashtag 

conversations you’re involved in 

and when appropriate, take it to 

the next step: connect with them 

– either via other social media, 

email or at a conference you’re 

both attending. Sometimes from 

behind the glow of our phones, 

tablets and laptops, we forget to 

continue to forge our networking 

relationships in more conven-

tional ways to. 

Share Your Resources 

If you always find interesting 

things on Twitter, such as lesson 

plans, don’t forget to share your 

awesome resources to. Along 

the lines of the ‘get what you 

give’ idea, the more you feed into 

the community, the more robust 

it will become and the more it 

will grow and become useful to 

you. We’ve seen a lot of re-

source sharing sites that are 

conceptually great fail when not 

enough people contribute to 

them. 

Keep At It 

Just like going to the gym once 

every two weeks isn’t going to 

keep you in peak physical condi-

tion, participating in Twitter 

#hashtag chats and interacting 

only occasionally isn’t going to 

make your Twitter community 

very robust. You don’t have to 

be a chronic Tweeter to stay 

regularly involved – but it is  

important to check in, reply and 

participate to keep the  

conversation going. 

Develop Yourself - Our Biggest Twitter Tips For Teachers 
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Advice taken from http://
www.edudemic.com/

guides/guide-to-twitter/ 

Recommended Twitter  

accounts to follow: 

@CharteredColl  

@doddlelearn  

@informed_edu  

@TeacherDevTrust  

@Ofstednews  

@educationgovuk  

@teacherstoolkit  

@teepssat 

@CharteredColl 

@amanda_spielman 

@doddlelearn 

@informed_edu 

@TeacherDevTrust 



Teaching is a highly rewarding —

and highly demanding —

profession. Honouring educators 

for the invaluable work they do, 

this unique resource provides 

critical information about being a 

highly competent teacher while 

living a rewarding, satisfying life 

outside of work. 

New and experienced teachers 

will find a unique collection of 

strategies for developing essential 

skills for being masterful in  

teaching and in life. Focused on 

preparation and effective teaching 

techniques, this nuts-and-bolts 

volume helps teachers find the 

right balance between personal 

and professional priorities and 

covers a wide range of topics, 

such as: 

• increasing their teaching  

effectiveness 

• improving their ability to  

collaborate with others 

• developing self-care strategies 

for a vibrant personal and  

professional life. 

From the authors of the best 

selling The Growth Mindset 

Coach, this pocket-sized com-

panion book is a must-have for 

any teacher looking to create  

empowering messaging in the 

classroom. It offers tips and 

tricks for meaningful discussions 

and ready-to-use phrases for 

students, parents or colleagues. 

New reads to consider.  Being published soon… 

Teach Well, Live Well published by Skyhourse 

Phrases for Growth 

Mindset published by 

Ulysses Press 

Shakesfear and How to Cure It published by Bloomsbury Books 

teachers how to use the text to 

make the words and the mo-

ments come alive for their  

students. For the general reader 

it refutes the idea that Shake-

speare's language is difficult and 

provides a survey of the plays by 

someone who has lived intimate-

ly with them on the page and on 

the stage. 

For teachers and lovers of Shake-

speare, Shakesfear and How to 

Cure It provides a comprehensive 

approach to the challenge and 

rewards of teaching Shakespeare 

and gives teachers both an over-

view of each of Shakespeares 38 

plays and specific classroom tools 

for teaching it. Written by a  

celebrated teacher, scholar and 

director of Shakespeare, it shows 

“New and 

experienced teachers 

will find a unique 

collection of strategies 

for developing 

essential skills for 

being masterful in 

teaching and in life.” 
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The fundamental task of educa-

tionalists is to introduce into cur-

ricula at all levels a grasp of what 

is wrong with the modern era, 

why it will be replaced and a  

vision of possible new directions. 

It goes almost without saying that 

the intellectual tools, ethical  

values and practical 

skills required for a 

more humane, envi-

ronmentally con-

scious and socially 

just epoch will be 

very different from 

many of those taught 

today. 

In this hugely influential book, 

originally published in 1999 but 

just as - if not more - relevant 

today, Transformative Learning 

argues persuasively that every 

educational system must instead 

first equip people with an under-

standing of where their society is 

headed. Educationalists must, as a 

result, be asking profound ques-

tions about the content of what 

is taught. This needs to start with 

a deep understanding of the  

historic transition which all our 

societies are about to be  

compelled by circumstances to 

make.  

Transformative Learning by Zed Books 



 

Thoroughly revised edition of the 

bestselling resource for new 

teachers –– complete with  

discussion questions, down-

loadable handouts and a staff  

development guide. 

This award–winning book gives 

beginning educators everything 

they need to survive and thrive in 

the classroom. The fourth edi-

tion covers new and updated 

material on: classroom manage-

ment –– including how to pre-

vent or minimize disruptions, 

differentiated instruction, nurtur-

ing a growth mindset, how to 

develop and maintain positive 

relationships with students and 

much more. 

A revised edition of a trusted 

resource, offering solutions to 

challenges and typical scenarios 

encountered by new teachers. 

Downloadable versions of the 

book’s checklists, forms, work-

sheets, and self–assessments are 

available online. 

Includes discussion questions and 

a handy training guide for profes-

sional development  

providers. 

This popular resource offers 

teachers an essential guide for 

knowing what to expect when 

they begin their career and ideas 

for solving classroom problems.  

The First-Year Teacher’s Survival Guide published by Jossey Bass 

“This award–winning 

book gives beginning 

educators everything 

they need to survive 

and thrive in the 

classroom.”  
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How do you remember your 

NQT year? Do you see yourself 

teaching in front of 30 inspired 

children who leave the lesson 

discussing how amazing it was? 

Or, do you remember the tired-

ness, stress, and constant anxiety 

that you are not good enough? Of 

course, there are days where you 

feel like a failure. Days where the 

work-load seems to all but de-

crease. Days where the occasion-

al inkling of students’ lack of in-

terest in your subject can leave 

you feeling demotivated and 

down in the dumps. On those 

days, I get by with a little help 

from my colleagues who remind 

me of the reasons why we 

teach… because the highs far 

outweigh the lows. Nothing beats 

that feeling when you find an 

accessible and creative way to 

teach a hard concept such as 

chemical calculations (I know 

right!). Or when you see the  

metaphorical light bulb light up a 

student’s eyes, when they ener-

getically yelp, “Sir! I get it!”, or the 

simple “thank you, I really enjoyed 

that lesson” of a child as they 

walk out your door. 

So, while I sit here looking around 

my own classroom, I start to pon-

der my PGCE year, and how it 

could have better prepared me 

for the demands and extensive 

responsibilities of a teacher. I am 

sure all teachers have their own 

opinions about the standard of 

teaching training, but I thought I 

would share some of mine. A lot 

of time was spent studying “the 

zone of proximal development” 

and other accredited learning 

theories. While these theories 

can be beneficial to one’s peda-

gogical practice, I think there 

comes a time when you just have 

to get in that classroom and try 

things out for yourself. It would 

have also been beneficial to have 

spent more time looking at specif-

ic ways to challenge the most able 

students whilst making content 

accessible to lower ability stu-

dents however, I recognise that 

this can pose a challenge for even 

the most experienced teachers. 

What is different this year? No 

eagle eyes are situated at the 

back of your class, scribbling 

away furiously on an observation 

sheet. No filling out tedious les-

son plans! And the most awe-

some part of my NQT year is 

owning my own classroom. It is 

my space; students come into my 

space, they know my rules and 

expectations and besides… what 

is better than making your own 

displays? 

Frank Arris 



Doddle 

Thanks to Debbie Burgess for 

recently leading some staff train-

ing on how to make the most of 

‘Doddle’ in your classrooms. We 

hope that you find these tips 

useful: 
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Geography, assessment briefs 

and feedback sheets have been 

created for each unit across Key 

Stage Three, and in a recent as-

sessment students first marked 

their own work and gave them-

selves praise and targets before 

then responding to advice that 

they were given. They were then 

more able to identify which parts 

of the level criteria that had 

omitted, and how to ensure that 

they could do this next time. In 

History students are set clear 

criteria for assessments, and are 

given the building blocks to con-

struct responses in the shape of 

scaffolds, level criteria, and stu-

dent discussion. Assessment 

criteria across the Faculty has 

The focus for Autumn MER with-

in the Humanities Faculty has 

been the robustness of assess-

ment and quality of feedback at 

Key Stage Three. These groups 

were targeted due to changes in 

SoW, changes in staff delivering 

the lessons and to quality check 

the rigour of assessments.  The 

streamlining of the MER process 

has enabled greater co-operation 

and coaching between colleagues, 

and has yielded some excellent 

practice. In Theology and Philos-

ophy, students have been peer 

marking responses using simpli-

fied mark schemes, and have 

been able to respond thoroughly 

to targets set before re- visiting 

them again with their partner. In 
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been adapted to reflect the EAP 

curve, and in the first instance of 

MER this has shown to be having 

a positive impact on student 

attainment and consistency of 

marking and assessment. Moving 

forward, the next goal is to start 

to formalise the learning skills 

needed to successfully complete 

tasks within feedback, and to 

encourage students to use these 

across the subject areas. The 

goal is that in time students will 

use the language of learning 

more and develop their meta-

cognition as advocated in the 

TEEP approach to learning 

Louisa Cotterill  

Humanities Faculty. 

Thanks to the 25 staff who  

replied to the recent survey  

regarding additional CPD needs. 

100% of staff said that their train-

ing needs were met, or mostly 

met, at the academy. Where staff 

had highlighted that their needs 

were ‘mostly’ met, sadly not all 

then explained how the school 

could support them further in 

following questions. 

52% of staff said that they would 

be interested in attending further 

CPD sessions throughout the 

year with 48% of staff asking for 

more detail on these sessions 

before wanting to commit. 

The most popular choice of time 

for these additional CPD sessions 

was lunchtime. 5 staff highlighted 

this as their preferred choice 

although 8 staff (32%) said that 

they had no preference when 

additional sessions might be held 

during the week. 

When looking at the bespoke 

sessions that could be held for 

staff, Stretching The Most Able, 

Engaging Boys and Stepping into 

School Leadership were the most 

popular of the sessions selected. 

Individual staff then gave various 

unique responses to highlight 

personal needs as required.  

We will be working on support-

ing staff with training around 

engaging boys in the classroom in 

2018, and we will then consider 

how we can support your other 

requests later next year. 

We’re grateful for those of you 

that took the time to complete 

these questions. Please don’t 

forget to raise any queries 

around training or development 

through your line manager. 

Results of the recent survey on your additional CPD needs 



This t-shirts reads ‘I drive mum-

my round the bend’. It is not only 

unfair, but also indicative of the 

attitudes towards boys which 

have been consistently expressed 

for years, even if it is just intend-

ed as affectionate humour. The 

inherent stereotypes ultimately 

have a detrimental impact on 

boys’ achievement and progress 

by the time they reach secondary 

school. They’re often portrayed 

as lazy, disruptive, and aggressive 

with poor concentration. Proba-

bly one of the most common 

phrases of frustrated teachers is 

“he’s just a boy, isn’t he?”  

As a society, we are uncon-

sciously controlled by the stereo-

typing we are brought up with 

and pass on: boys are supposed 

to be unorganised; they’re sup-

posed to be out until late on 

their bikes and they’re supposed 

to be playing football at 

lunchtime. Anything else is out of 

the ordinary. On the other hand, 

girls are supposed to be organ-

ised with the best folders and 

highlighters because they are 

brought up with the expectations 

that they are organised, ready for 

marriage and motherhood.  

Over the past 20 years, there has 

been a developing concern within 

education about the increasing 

gender progress gap between 

girls and boys. This is not solely 

the UK’s problem, but rather 

most countries in the developed 

world have noticed that success 

in examinations now belongs 

mostly to girls. Research suggests 

that by the time boys are 16, 

they are still lacking fundamental 

numeracy and literacy skills. 

One of the fundamental aims of 

this research project is to instil 

an appreciation of hard work and 

learning within Alcester Academy 

boys. Were you aware that a 

national statistic shows that 60% 

of teacher time is taken up with 

dealing with poor behaviour dis-

played by boys? We’re not saying 

that this is the case at Alcester 

Academy but it is food for 

thought.  

The work of Myhill and Jones 

leads often to the suggestion that 

it is the unconscious attitudes of 

the teachers and students that is 

driving achievement: 

…the predominant perception is 

that teachers treat boys more nega-

tively than girls, and that this per-

ception increases with age. Pupils 

speak of teachers’ expectations of 

boys and girls as being different, 

more being expected of girls both in 

terms of achievement and behav-

iour.  

(Jones and  Myhill: ‘She doesn’t 

shout at no girls’: pupils percep-

tions of gender equity in the 

classroom Cambridge Journal of 

Education, Volume 36, Number 

1/ March 2006, pp. 99-113(15))  

Below is a simple list of practical 

strategies you could use to start 

re-engaging boys with their edu-

cation across Key Stage Three 

and Four:  

Be watchful of classroom strate-

gies which could alienate boys or 

reprimand them more: i.e. low 

level disruption. Ensure that girls 

receive the same discipline.   

Ensure that praise is an integral 

part of communication with the 

boys you teach; ‘naughty’ or 

‘underperforming’ boys rarely 

receive any and further builds up 

a negative attitude towards their 

school life.  

Experiment with using humour as 

a teaching technique, particularly 

with the class clown (usually a 

boy!)  

Take time to tackle traditional 

stereotypes in your subject, par-

ticularly around careers and pro-

spects: i.e. English is traditionally 

a ‘girl’s’ subject whereas science 

and maths are traditionally ‘male’ 

subjects. Discuss the implications 

and manifestations of these ulti-

mately damaging stereotypes.  

High expectations of achieve-

ment and work produced in les-

sons.  

Use speaking and listening activi-

ties with reading and writing 

tasks. 

Use of drama to consolidate 

learning.  

Group and collaborative learning, 

i.e. jigsaw, envoying, ‘Pupils as 

Researchers’. 

Teacher modelling. 

‘No Hands up’ rule.  

Ensure that boys are not writing 

‘unnecessarily’ i.e. copying off 

PowerPoint or out of a textbook.  

Use of modern male role-models 

within your subject to inspire 

post-16 choices. 

Raising Boys’ Outcomes by Pip Watson 
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There is a definite place for mu-

sic in our classrooms. As I wan-

der around the school, I'm 

amazed at the reaction that some 

up to date, recognisable music 

can have on our students. It can 

provide the buzz that is required 

to begin a new learning phase 

and it creates a much needed 

energy that can motivate stu-

dents enormously, (it does this 

with me too as I pass by doors to 

classrooms!).  

 

In a former school, I was very 

privileged to work with a col-

league who had spent a long time 

looking into how music can im-

pact on the brain and learning. It 

is a science! Whilst not to every 

teachers liking, there is a type of 

music that is most conducive to 

encouraging learning in our class 

rooms. This helps to develop the 

alpha brain waves that are neces-

sary in order to be creative. The 

alpha state can be attained when 

brain waves are operating at a 

frequency of between 8 and 12 

hertz. This is when a person is 

most relaxed and effortlessly 

alert – in essence, when learning 

can then take place. (As an com-

parison, a beta state of between 

13 and 40 hertz is the frequency 
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Music to learn to..... 

“Music is the electrical 

soil in which the spirit 

lives, thinks and 

invents.” 

Beethoven 

that the brain generates during 

normal daily activity). This is 

linked to music with '60 beats 

per minute'. This follows a natu-

ral heart rhythm and can also 

create the state of relaxation 

required in order to learn best.  

 

During the ‘Applying to Demon-

strate’ phase (TEEP) you may 

want to therefore reconsider 

your choice of music if this is 

something you use on a regular 

basis. Classical or instrumental 

music tends to be the most  

appropriate 

choice. 

Let us know 

how this goes in 

your classroom.  

Reading Cloud 

Our school library system, 

Eclipse, has recently undergone an 

upgrade to a new online, HTML5 

cloud-based literary community 

known as the Reading Cloud.   

The Cloud has an engaging and 

appealing interface  

It is accessible through any main-

stream web browser and via a 

free mobile and tablet app, iMLS.  

The Reading Cloud will give stu-

dents online access to the school 

library and will enable them to 

manage their own library accounts 

by: searching for books; reserving 

books; renewing loans; reading 

and writing book reviews and will 

eventually allow them to access 

eBooks. 

Additionally, in the classroom, 

students can search the library 

catalogue by keyword to find 

access to thousands of pre-

approved curriculum relevant and 

safe websites to help with re-

search and homework. 

I am going to spend the next cou-

ple of weeks trialling the Reading 

Cloud with staff and my student 

librarians and I am hoping to 

launch the Reading Cloud to the 

rest of the school after the 

Christmas break. 

Julie Hands 



Stick with me for a while...I've 

always pondered on the perils of 

washing. Why do I carry all of 

the clothes downstairs to only 

have to carry them back upstairs 

24 hours later? Surely there's a 

more efficient way? Aside from 

the obvious flooding implications, 

why isn't a laundry room de-

signed to live upstairs in a house?  

In the same way, why do I spend 

time putting food in my trolley, 

to then unpack it and put it back 

in my trolley again immediately 

afterwards? On a common sense 

ground, these things just don't 

make sense do they yet I spend a 

considerable amount of my life 

doing them! And so on to mark-

ing…can you spot any link? 

I sit at my dining room table on a 

Sunday afternoon for the ump-

teenth time looking at the same 

set of folders for my teaching 

group. Four hours later, I sigh, 

set my pen down and feel some 

kind of fulfilled duty from the 

exercise I've just completed. Deja 

vous anyone? Have those four 

hours moved my students for-

ward though?  

I know that most of my students 

read my comments. They tell  

me that. I've still not found an  

effective mechanism for consist-

ently supporting those students 

who can't read so well however 

even as the SENCo at school. 

This is for another time and an-

other edition!  

How many of my students really 

take on board my feedback how-

ever in order to help their pro-

gress? How many times do I 

mark the same errors or mis-

takes without proactively ad-

dressing these with them as indi-

viduals? In honest answer to 

these questions, I have worked 

harder on my marking in recent 

years but am still not sure 

whether that four hour invest-

ment really reaps the rewards 

that I hope it does. I know that 

I'm lucky in many senses. My 

work load is different. I'm more 

than busy, don't get me wrong, 

but I don't have the 8 classes 

(plus!) mark load that an average 

class room teacher has. Follow-

ing some MER today as part of 

the Humanities team, it has led 

me to consider how teachers 

survive but maintain the expecta-

tion required from a school 

marking policy. Here are a few 

thoughts therefore that might 

help, or at least remind us of 

ideas that can preserve our work 

life balance: 

1. Build the success criteria for 

the set task into the feedback for 

your students. This can be done 

on a sticker or printed piece of 

paper. As part of your marking, 

highlight the stage that the stu-

dents have got to. This prevents 

you from writing the same (or 

similar) feedback in 30 books. 

You can expand that as required 

and make it part of your P, T, R. 

Emma can support you with the 

sticker preparation (with ad-

Quick wins in marking....? Are there any?  

“Why not use your MER time 

to ask the students about the 

feedback that they like? What 

do they respond to best? 

Student Voice can be amazing 

and can be so enlightening.”   
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Why we need protein 

Where we get protein from (give examples of foods inc vegetari-

an sources) 

Chemical names for different proteins e.g gluten (look at egg 

sheet and research) 

How proteins are made (clue – amino acids) 

 

What happens to protein foods upon heating? 

HBV/LBV proteins 

Protein deficiency 

Protein factsheet  

Number 1  

(example) 

Number 4 

(example) 

Number 1 

(example) 



vanced notice). Watch photocop-

ying/printing budgets though. You 

can then add a bespoke comment 

to your 'T' as needed, Science do 

a similar thing if you're keen to 

see examples.  

2.  It's a tried and tested method 

but use 5 (or an appropriate 

number of) targets within your 

PPT for the lesson. In your dedi-

cated response time, ask the 

students to copy their target into 

their books as identified by you. 

This allows you to spend longer 

on occasion with the praise ele-

ment that you write to students.  

3. Allow the students to peer 

mark each other (with structured 

guidance) before you have books 

in to mark and then add to this 

yourself.  

4. Master what maths do…having 

to look at the same style ques-

tions means that they can begin a 

‘RAGGING’ type system to visu-

ally show the students the pro-

gress that they’re making. They 

love this! 

5. Keep a log of the HW grades 

that you give; this can be visually 

empowering for students (they 

want to do better each time), 

and you can keep a log on con-

sistency of HWs handed in easily. 

Art/DT use this technique.  

(See some examples on these 

pages). 

Why not use your MER time to 

ask the students about the feed-

back that they like? What do 

they respond to best? Student 

Voice can be amazing and can be 

so enlightening.  Anyway, I’m 

keen to know whether you’ve 

mastered any quick wins in your 

subject area. Hopefully I can 

share a few more in the next 

edition.  
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Number 1  

Example 

Number 5  

(example) 
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Alcester Academy has recently 

begun a successful partnership 

with SEND Supported. SEND 

Supported works in partnership 

with young people, their families, 

schools, colleges, universities and 

workplaces to tailor individual 

support, provided by specialists 

in Autism, Dyslexia, Develop-

mental Language Disorder, Cog-

nition & Learning, Social Emo-

tional and Mental Health and 

Access Arrangements. 

SEND Supported embraces dif-

ference and works flexibly and 

creatively to develop personal-

ised approaches to learning. They 

are committed to collaborating 

with colleagues from education, 

health and social care, putting the 

needs of the young person at the 

heart of what they do. They rec-

ognise their corporate social 

responsibility to contribute to 

the communities that they work 

in and create space for their 

education consultants to develop 

individual projects that promote 

equality, diversity and inclusion. 

The SEND team at Alcester Academy uses colleagues from this 

service in order to further support students.  

Clair and Lucy visit the academy regularly to support  

staff and students.  

SEND Supported have a super website where there are  

growing resources for teachers.  

https://sendsupported.com/ 

SEND Supported 

Clair Cole  
Learning 

Lucy Clarke  
Autism 
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“To be the best that we can be” 

Wishing you all a super Christmas break 2017 and an amazing New Year. 

Sincere thanks for your hard work this year. 

Training Day – Monday 8th January 2018 

 

 

Arrival and light  

refreshments provided 
8.35am Hall 

Official start and updates 

  

Mental Health Training –  
supporting student welfare 

Life space professionals 

  

9am 
Hall 
  

Break (not provided) 

20 mins 

Time not defined. Approx. 

10.30am but may change  

according to where we get to 

with training 

  

Mental Health Training 

(continued) 
10.45am 

Hall 

  

Lunch (provided) 

  
12.30-1.15pm   

TEEP: 

Group feedback 
1.15pm -2.30pm (approx.) Hall 

Future TEEP development;  

lesson planning 
2.30pm-3.25pm Hall 


