
Many thanks to those staff who have become contributors to the Alcester Academy Teaching and Learning 

Journal over the last two editions. I hope that you found some of the articles of interest or indeed, have 

utilised ideas to improve your own expertise as a class room practitioner. If you would like to see a  

particular topic featured, please let me know for the future.  

Happy reading! 

Sarah Mellors  

 

Spring 2017 Issue 2 

Teaching & Learning  

Inside this issue: 

Teaching  

Shakespeare 

5 

Work Scrutiny 

Updates 

9 

Classroom  

questioning 

15 

Improving  

Mathematics  

25 

Global Learning 

Programme 

29 

  

Found an interesting educational read? 

Speak to Louisa Cotterill or Sarah Mellors about whether this can be added to 

the CPD section of the LRC. 

Thank you to the  

contributors this time: 

TA Team;  

Paula Hale 

Andrea Butler 

(Friendship Group)

Sascha Bartlett 

Kerri Passantino  

(Handwriting Club) 

Nick Cooke 

Ian Hollis 

Pip Watson 

Deb Burgess 

Julie Hands 

Grant Barker 

Jen Hoskin 

Hayley Farnell 

Louisa Cotterill 

Kayleigh Elliott 

Offering practical strategies for planning for extended pieces of writing for 

Key Stage Three boys  

FREE RESOURCES 

IN THIS ISSUE 

Writing always has been, and probably always will be, the key to success. In most literacy-based subjects, 

boys are expected to write clearly, accurately and independently to accommodate different audiences and 

purposes by the end of Year 11. However, I have realised the struggles of engaging Year 7 and Year 8 boys 

with writing longer pieces. This could be for several different reasons, but one of these could be that Key 

Stage Two focuses more on the understanding and identifying different grammar structures, rather than 

the skills of evaluation or analysis. Therefore, being required to analyse the structure or language of an 

extract can prove quite a daunting task when they arrive at Alcester Academy. Developing their planning 

skills therefore is of great importance, as it allows them to publish their ideas, organise them and therefore 

produce a stronger and more coherent piece of writing.  

Rather usefully, I stumbled across ‘National Standards Secondary’ research whilst compiling some strate-

gies to support boys’ literacy in Key Stage Three. This table lays out the expectations of all pupils’ ability to 

write analytically:  

Planning for success 

Year 7 Year 8 

Develop different ways of generating, organising 

and shaping ideas, using a varied range of planning 

formats and methods. 

Explore, problem-solve, connect and shape ideas, 

and identify the most appropriate way of planning. 

Continues on page 2 
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“Developing their 

planning skills 

therefore is of great 

importance, as it allows 

them to publish their 

ideas, organise them 

and therefore produce 

a stronger and more 

coherent piece of 

writing.” 

Within this role, I have researched some of the most effective 

ways of engaging Key Stage Three boys with writing. Here are 

some practical strategies to encourage boys and their planning 

for a more extended piece of writing in any subject: 

 Teaching planning from early on in Year 7. Model how 

you plan as a teacher or when you were a university 

student. Also, tell them what they should include with-

in a plan - ideas, evidence, points, etc.  

 Oral rehearsal. Use pair-talking to plan as a pre-curser 

to writing.  This allows teachers, TAs and students to 

influence the writing and re-shape ideas before  

committing to text.  

 Using a consistent checklist for planning.  

 Using various technological devices to highlight the impact of planning. Whilst modelling, it may be 

useful to use different colour whiteboard pens or change the colour of font on PowerPoint or 

Word. This should allow boys to understand and separate the differences in such things as 

‘evidence’ and ‘analysis’.   

 Allow boys to ‘explode’ their ideas onto a piece of paper before they start planning. From experi-

ence, I’ve noticed that boys particularly like the violence of the verb, and this part of planning can be 

as messy as it needs to be. With regards to teaching this to Year 8 pupils, it may be quite useful to 

encourage them to connect their ideas logically using arrows or lines.  

 Using visual organisers to establish a logical sequence. Venn diagrams, flow charts and circle charts 

could aid this. For example, as an English teacher, I use flow charts to teach the ‘Point-Quote-

Analysis’ paragraph. Storyboards are a particularly creative way of planning if the extended piece 

requires a sequencing of information.  

 Writing on tables or writing on sugar paper. For the first strategy, this of course requires easy-wipe 

pens and copious amounts of water and tissue (coupled with patience). However, I’ve really noticed 

the change in boys’ abilities to ‘splurge’ their ideas for extended pieces of writing when they can 

write on table surfaces. I think this is mainly because their ideas are not permanent, and they are 

free to make mistakes. They are also much more willing to take risks. TURN TO PAGE 4 

 Silent planning. Pupils write down all their ideas for three minutes. Next, all pupils should move 

around the room silently, reading and absorbing others work. After this, pupils return to their plan-

ning and add in any extra information or points that they have missed.  

 Returning to planning some time after the first draft. Guide revision with such questions as ‘Does 

this make sense?’ or ‘Could I add to this, or expand on this point?’  

It would be very interesting to hear how other departments approach planning for extended pieces of writ-

ing. It would also be useful to have some feedback on whether these strategies have been successful or 

need some adjusting, when used by other teachers.  

Pip Watson 

From Page 1 
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Fresh Start rescues older readers 

who are below expected standards 

in reading and writing. It is a full 

teaching programme that engages 

children with age-appropriate an-

thologies to ensure all children can 

read confidently. 

Pupils who enter the academy with 

a reading age less than 8 years old 

are eligible for Fresh Start.  The 

programme is a 12 week course 

designed to raise pupils’ reading, 

writing and spelling ability.  There 

are currently 5 year 7 Fresh Start 

pupils who come to me for four 

lessons a week, and will continue to 

do so until May half term – Keira 

Grice, Molly McCluskey, T J Moore, 

Carter Atkinson-Blick and Bradley 

Harris. 

Pupils find the programme fun, stim-

ulating and rewarding. It gives them 

a level of confidence that they have 

never previously achieved. In the 

first six months the average reading 

age of the pupils involved generally 

improves by 14 months. 

Regular assessment of the children 

enables me to close the gaps and 

spot areas the children need to 

work on. 

Fresh Start uses phonics, which is 

how all primary pupils are taught to 

read, there are some terms that 

you will need to understand: 

Graphemes: A grapheme is a letter 

or a number of letters that repre-

sent a sound (phoneme) in a word. 

Phoneme:  a single "unit" of sound 

that has meaning in any language. 

There are 44 phonemes in English 

each one representing a different 

sound a person can make. Since 

there are only 26 letters in the al-

phabet, sometimes letter combina-

tions need to be used to make a 

phoneme. A letter can also repre-

sent different phonemes. 

Blending:  looking at a written 

word, looking at each grapheme and 

using knowledge to work out which 

phoneme each grapheme represents 

and then merging these phonemes 

together to make a word. This is 

the basis of reading. 

Segmenting:  hearing a word, split-

ting it up into the phonemes that 

make it, using knowledge to work 

out which graphemes represent 

those phonemes and then writing 

those graphemes down in the right 

order. This is the basis of spelling. 

In your lessons, you can support the 

children by regularly reminding 

them of the following when they are 

struggling to read, write or spell:  

Sound the letters of the word - use 

your ‘speed sounds’. 

‘Blend’ the letters to form words.  

Break the word down into 

‘graphemes’. 

How you would work out this word 

with Mrs Hands. 

Julie Hands 

Fresh Start – intervention for struggling readers 



A recent student voice exercise (Dec 17) conducted with a group of SEND learners revealed the following 

results: 

The overwhelming majority of the students feel happy at Alcester Academy. 

Overall the students feel confident about their learning. 

All students have an adult they can go and talk to. 

Overall the students feel safe at school. 

Overall students feel safe getting  to/from school. 

Overall students attend homework clubs and friendship group. 

Overall students are proud of their achievements at the school. 

 

ACTION POINTS: 

Some students feel that they would benefit from more specific explanation from teachers in lessons. They 

also talked about being able to have more time to complete work. 

Conducted by Paula Hale 
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Student Voice Updates 
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Teaching Shakespeare….engaging and making progress with Year 10 set 3 

I had put it off as long as I could, 

tweaked the Long Term Plan, 

prioritised exam skills, but Spring 

1 marked the point of no return; I 

had to face it, we had to face it, 

they had to face it…’Romeo and 

Juliet’ 

Revisiting the set of pupil profiles 

for my group does not make for a 

happy read. The level of need is 

high and the strategies to choose 

from endless. Reading ages are far 

from chronological ones and 

there are some potential social 

difficulties bubbling under the 

surface as this group of boys are 

finding out what type of men they 

will be. However as a group, we 

had one ace up our sleeve, 

amongst others, and that was 

consistency.  

Sounds simple, but consistency is 

critical when starting a new and 

daunting topic. The boys know 

where to sit, where to find things, 

and can adjust quickly to my ex-

pectations. All this enables a pro-

ductive and friendly working rela-

tionship. Keeping a group through 

the entirety of KS4 is a benefit 

when it comes to LA pupils; I 

know that they feel safe to make 

mistakes and are used to, and 

like, a rigid and repetitive struc-

ture in every English lesson.  

Teaching ‘Romeo and Juliet’ to 

my year 10s has been a pleasure- 

they, at times, offer more insight 

than a top set year 11, are able to 

decipher key language and mes-

sages with Shakespeare’s work 

and can write about it using a 

mature and detailed voice. In no 

way am I an expert of how to 

engage and demonstrate progress 

with a variety of SEND pupils, but 

I believe that the strategies below 

have worked and will continue to 

work as the boys loom ever clos-

er to 7.5 hours of terminal exami-

nation next summer: 

 Pitch high and prepare to 

be surprised. LA pupils 

often have superb oracy 

and can articulate and 

simplify concepts far bet-

ter than the more aca-

demic pupil. It is far bet-

ter to have one insightful 

idea in the air to work 

with rather than a limiting 

and ordinary response on 

paper. 

 Make the TA part of the 

lesson. I find having the 

TA to lead on parts of the 

lesson, to pitch in and 

readdress behaviour and 

work ethic is crucial. It is 

useful to remember that 

they work with the same 

group of pupils at other 

points in the school day.  

 Pupils self-edit texts. I do 

not edit the Shakespeare 

in front of them and tell 

them that it is ok not to 

understand every line. 

They are now used to 

crossing out words either 

mentally or with a pencil 

and leaving the text they 

do understand. This helps 

with comprehension and 

the ability to revisit the 

tricky terminology once 

they have grasped the 

basics.  

 Prediction. Asking pupils 

to predict what might 

happen in a situation, or 

what emotions a charac-

ter might be feeling is a 

powerful tool. Without 

prediction, there is a risk 

that focus of the question 

or task is lost, and with it 

the confidence of the 

individual. 

 Creativity. This need not 

be really impressive. I 

tend to keep it simple, but 

planning for one random, 

but relevant task such as 

putting on a wig (Mrs 

Hoskin has a great selec-

tion!) helps with curiosity 

and increases focus. 

Nick Cooke  
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Ofsted – Latest Updates  - grade descriptors for the quality 

of teaching, learning and assessment  

Note: Grade descriptors are not a checklist. Inspectors adopt a ‘best fit’ approach that relies on the  

professional judgment of the inspection team. At Alcester Academy, we do not grade individual lessons but 

aggregate views from all lessons to arrive at our own self-evaluation of this.  

Outstanding (1) 

 Teachers demonstrate deep knowledge and understanding of the subjects they teach. They use 

questioning highly effectively and demonstrate understanding of the ways pupils think about subject 

content. They identify pupils’ common misconceptions and act to ensure they are corrected. 

 Teachers plan lessons very effectively, making maximum use of lesson time and coordinating lesson 

resources well. They manage pupils’ behaviour highly effectively with clear rules that are consistent-

ly enforced. 

 Teachers provide adequate time for practice to embed the pupils’ knowledge, understanding and 

skills securely. They introduce subject content progressively and constantly demand more of pupils. 

Teachers identify and support any pupil who is falling behind, and enable almost all to catch up. 

 Teachers check pupils’ understanding systematically and effectively in lessons, offering clearly di-

rected and timely support. 

 Teachers provide pupils with incisive feedback, in line with the school’s assessment policy, about 

what pupils can do to improve their knowledge, understanding and skills. The pupils use this feed-

back effectively. 

 Teachers set challenging homework in line with the school’s policy, and as appropriate for the age 

and stage of pupils, that consolidates learning, deepens understanding and prepares pupils very well 

for work to come. 

 Teachers embed reading, writing and communication and, where appropriate, mathematics excep-

tionally well across the curriculum, equipping all pupils with the necessary skills to make progress. 

For younger children in particular, phonics teaching is highly effective in enabling them to tackle 

unfamiliar words. 

 Teachers are determined that pupils achieve well. They encourage pupils to try hard, recognise 

their efforts and ensure that pupils take pride in all aspects of their work. Teachers have consistent-

ly high expectations of all pupils’ attitudes to learning.  

 Pupils love the challenge of learning and are resilient to failure. They are curious, interested learners 

who seek out and use new information to develop, consolidate and deepen their knowledge, under-

standing and skills. They thrive in lessons and also regularly take up opportunities to learn through 

extra-curricular activities.  

 Pupils are eager to know how to improve their learning. They capitalise on opportunities to use 

feedback, written or oral, to improve.  

 Parents are provided with clear and timely information on how well their child is progressing and 

how well their child is doing in relation to the standards expected. Parents are given guidance about 

how to support their child to improve.   

 Teachers are quick to challenge stereotypes and the use of derogatory language in lessons and 

around the school. Resources and teaching strategies reflect and value the diversity of pupils’ expe-

riences and provide pupils with a comprehensive understanding of people and communities beyond 

their immediate experience. 

https://www.gov.uk/

government/

organisations/ofsted   

twitter @ofstednews 

 

Ofsted re-published 

their latest Inspection 

Handbook in December 

2017.  

NEW 
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We have not got as far as these in any staff training sessions, but they are a very useful tool for looking at 

how your students are doing versus where they should be along the road to success (or not!). 

The student flightpath will show you how far above or below their EAP (Expected Attainment Pathway) 

each student is in a subject, invaluable for parents’ evenings, or for your latest class pack update. Perhaps 

most valuable for a tutor when having a learning conversation with a member of your tutor group. 

To find the flightpath, log into SISRA, and go to any of your classes, click on an individual student, scroll to 

the bottom, and then ensure you have the correct subject selected.  

Ian Hollis 

 SISRA - Have you discovered your student flightpaths? 

Quality of teaching, learning and assessment 

The CIF (Common Inspection Framework) sets out the overarching criteria for judging the quality of teach-

ing, learning and assessment.  

Inspectors will make a judgment on the effectiveness of teaching, learning and assessment in schools by eval-

uating the extent to which:  

 the teachers’ standards are being met 

 teachers and other staff have consistently high expectations of what each pupil can achieve, including 

disadvantaged pupils and the most able  

 teachers and other staff have a secure understanding of the age group they are working with and 

have relevant subject knowledge that is detailed and communicated well to pupils  

 assessment information is gathered from looking at what pupils already know, understand and can 

do, and is informed by their parents/previous providers as appropriate in the early years 

 assessment information is used to plan appropriate teaching and learning strategies, including to iden-

tify pupils who are falling behind in their learning or who need additional support, enabling pupils to 

make good progress and achieve well 

 except in the case of the very young, pupils understand how to improve as a result of useful feed-

back, written or oral, from teachers 

 the school’s engagement with parents  and employers helps them to understand how children and 

learners are doing in relation to the standards expected and what they need to do to improve  

 equality of opportunity and recognition of diversity are promoted through teaching and learning. 

English, mathematics and the skills necessary to function as an economically active member of British society 

are promoted through teaching and learning. 

New  
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Use the “Ghost Writing” tech-

nique to model excellent form: 

give pupils a good example of this 

TYPE of writing (report, explana-

tion, instructions, recount, per-

suasion, description, etc) and ask 

them to write “over” it – ie re-

taining the phraseology, structure 

and form but changing the core 

meaning by using the correct 

topic vocabulary. This technique 

can be hugely effective in helping 

less confident writers to write in 

an appropriate register. 

Before that seemingly over-

whelming task of confronting a 

blank page in their exercise 

books, allow reluctant writers to 

physically explore the structure 

or “shape” of their piece of writ-

ing. They might do this by organ-

izing post–it notes on their table, 

pegging ideas on a line of string 

or even writing key ideas on 

paper cups and building a physical 

“structure”. 

Knowing how to start and being 

able to envisage reaching the end 

of a piece of writing plays an 

important part in boosting learn-

er confidence and productivity. 

Provide a simple writing frame to 

support pupils in structuring their 

work and to make the extended 

writing task seem less over-

whelming. 

Struggling writers can feel intimi-

dated when shown a great exam-

ple of writing and asked to identi-

fy success criteria. Instead, boost 

their confidence by showing 

them a hilariously bad example of 

the type of writing they are being 

asked to produce. Pupils can then 

be encouraged to identify what’s 

wrong with it and so, by implica-

tion, understand what they will 

need to do in order to produce a 

successful piece of work. 

Understanding exactly what is 

expected of them can calm an 

anxious or confused writer. Pro-

vide a clear “√ or X” checklist 

that pupils must refer to and 

assess their work against before 

they submit it. 

Rather than just copying infor-

mation, show pupils how to sum-

marise it by modeling the pro-

cess. Getting pupils to use plasti-

cine to tangibly represent the 

main points, and then removing 

the original text and using only 

the models to make written 

notes, is one way of showing 

pupils the difference between 

copying and actually condensing 

and transforming information. 

Six ways to support reluctant writers in any lesson 

By Isabella Wallace @WallaceIsabella 
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Can you continue to consider the following areas when you look at students’ work in their books or folders?  Also as you teach—this is the 

time when you can really influence what a child is doing in your lesson. It will lighten your marking load to catch issues before they are issues.  

Through books and students’ work, we will be looking for: 

 Whether students are working in line with expected standards for their ages. 

 What provision is there for students needing to catch up? 

 Are students making good progress in all subjects? 

 Are they gaining knowledge and skills sequentially so there are no gaps? 

 Evidence of students learning well in a wide range of subjects. 

 Developing a ‘mastery’ in mathematics, not just fluency. 

 Whether students demonstrate effective basic skills in the subjects that they learn to include correct spelling, punctuation and  

grammar according to their age, recall of number facts, correctly formed and appropriately joined up handwriting*. 

 Further evidence collection around. 

 Whether teachers have high expectations for presentation, accuracy, SPAG. 

 Whether work is too easy or too hard. 

 Whether teachers ‘monitor’ in lessons, making adjustments as necessary. 

 Whether teaching promotes good progress for students. 

 Whether the marking policy is followed. 

 Do students work equally well in all subjects? 

Books/Work: 

 Do students take pride in their work? 

 Do the books indicate that students are confident learners? 

 Are there gaps where students are regularly absent? Are they helped to catch up when they return? 

 Is there evidence that students are taught to stay safe? 

 What do students learn about other faiths/cultures/beliefs? 

 Are students reflective? 

Please remember that there is a Handwriting Club in school every Wednesday during tutor time run by the TA team. You’d be amazed at 

some of the progress being made by students in this over time as follows: 

WORK SCRUTINY UPDATES SPRING 2018 

AFTER (Jan 2018) BEFORE (Oct 2017)                                                   

Provided by Sascha Bartlett & Kerri Passantino 



Recently I attended a course run 

by the Warks Ed Psych team 

looking at children with demand 

avoidant characteristics. Like 

many other teachers I expect I 

have had limited experience of 

this type of student and some of 

the past experience had been 

rather clouded by a few students 

and their parents. I have to ad-

mit, prior to the course, to being 

rather sceptical about the whole 

thing if I am honest.  

PDA (pathological demand avoid-

ance) is in itself a controversial 

subject. Although categorised in 

the 1980s as a separate disorder, 

the professionals are still unable 

to agree on this. In Warwickshire 

it is not currently diagnosed as a 

separate disorder. The manage-

ment and support has passed 

over from CAMHS to the educa-

tional psychology team. Demand 

avoidance is part of a family of 

pervasive neurodevelopmental 

disorders that carries a unique 

set of characteristics. It is usually 

seen in conjunction with other 

specific disorders although this is 

not always the case. Therein lies 

the fundamental problem. There 

are no tick boxes for diagnosis 

and no checklists for managing 

the problems that it causes. Even 

the professionals do not under-

stand the causes, responses or 

actions associated with the issues 

of demand avoidance as it is so 

unclear and relatively little re-

searched.  

So what is? Demand avoidance is 

a behaviour or behaviours exhib-

ited when individuals avoid de-

mands made by others complete-

ly, due to their high anxiety levels 

when the feel they are not in 

control. The avoidance is a cop-

ing strategy to manage the anxie-

ty. By far the overriding message 

I took from the course was this 

quote “It’s not that she can’t or 

won’t, but she can’t help the 

won’t”.  In other words it’s not a 

choice made by a demand 

avoidant child to resist your re-

quest, it is an absolute all-

encompassing need to so. There 

are a wide variety of strategies 

that demand avoidants may use. 

These can include;-  

 simple refusal 

 distraction techniques 

 excuses 

 delaying tactics 

 made up physical issues 

(my hand hurts etc) 

 social manipulation (get 

others to do it) 

 withdrawing into fantasy 

and physical outbursts (a 

panic attack). 

This is of course not an exclusive 

list.  

To understand demand avoid-

ance we first need to understand 

what a demand is. We make 

demands on the young people 

around us all the time, some-

times without realising we are 

even doing it.  Things like rou-

tines at the start of a lesson, so 

important to other learners, can 

be over-whelming for a demand 

avoidant child. In fact just the 

start of a regular day is particu-

larly difficult and can cause huge 

anxiety – think about the things 

that you need to do to get out of 

the house.  These are demands. 

Subtle things like aspirations, 

peer pressure and expectations 

can be seen as demands by these 

students and therefore increase 

the anxiety they feel. 

I am an anatomist so my obvious 

question was is there a physical 

cause of demand avoidance. The 

answer, as it is to the majority of 

questions around the topic, is 

“possibly”. With a limited  

Supporting children with demand avoidant characteristics 
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number of professionals looking 

at this problem and a limited 

number of students to study we 

know so little of the issues so far. 

This is the biggest problem for us 

all in education. There are more 

questions than answers still. The 

currently defined features of a 

demand avoidant child can be: 

 delayed milestones 

 obsessive behaviours 

 will say the right things to 

get their own way but 

are not sincere 

 good at making excuses 

 lack of self-esteem 

 ambivalence around  

success 

 over controlling in  

friendships 

 extensive involvement 

(often inappropriate) role 

play. 

As I stated previously there is no 

specific checklist to cope with a 

demand avoidant child. Things 

will change day to day, week to 

week and from child to child. 

The influence from home can be 

a huge factor – think of the stress 

bucket idea from our mental 

health training. If you imagine an 

anxiety bucket as the same idea 

you can see where the issues 

may become a problem.  What 

can we do as classroom teachers 

with our students that have de-

mand avoidant characteristics? 

Here are a few guidelines and 

tips: 

 use indirect praise if pos-

sible – focus on the task 

not the person 

 visual clarification to 

depersonalise demands 

 pass over responsibility 

eg it’s a health and safety 

requirement your wear 

goggles 

 give choices 

 avoid negative  

instructions 

 choose your battles care-

fully eg do they need to 

write it down or could 

you print it for them 

 encourage self calming 

techniques eg deep 

breathing 

 build on the child’s  

interests. 

My final point, as a parent and 

teacher, is perhaps the most 

important. Remember under-

neath the anger and refusal is a 

fragile and scared child - a child 

who is displaying these behav-

iours as the only way they can 

cope with their extreme anxiety. 

Their behaviour is not a personal 

attack on you or an insult to 

your ability as a teacher. It is 

simply their need to manage 

anxiety. 

Support: 

https://www.youtube.com/watch?

v=z_ZDdyMDCa8 

https://www.youtube.com/watch?

v=Ifix59rBMIA 

https://www.pdasociety.org.uk/         

@PDASociety 

http://www.autism.org.uk/about/

what-is/pda.aspx   @Autism 

Debbie Burgess 
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Differentiation is a huge concern 

for teachers, how can they adapt 

to the needs of every child in 

their class, yet at the same time 

stretch and challenge them? Man-

agers and inspectors want to see 

effective differentiation going on 

in classrooms, but what exactly 

does effective differentiation look 

like? This book answers that 

question so that teachers feel 

confident to say this is differenti-

ation. There is a great deal of 

confusion around what the term 

differentiation means, what differ-

ent kinds of differentiation look 

like, and concerns about how 

differentiation can add to a teach-

ers workload. This book passion-

ately outlines the pedagogical 

necessity of differentiation, and is 

also a highly practical and realistic 

guide to doing differentiation in a 

real life classroom situation. The 

book demonstrates how teachers 

already differentiate much of the 

time, in subtle and creative ways. 

Sue Cowley shows that we need 

to understand, acknowledge and 

celebrate the variety of ap-

proaches that teachers already 

use to differentiate, as well as 

helping them to develop addi-

tional strategies. This book takes 

the form of a manual, looking at 

the different types, methods and 

approaches to differentiation in 

the style of a step by step guide 

to using each strategy. For in-

stance, the section on extensions 

is written as a guide to building a 

lesson extension. The areas cov-

ered include: questions and ques-

tioning, timing and targets, sup-

ports and support staff, re-

sources, group work and group-

ings, technology, extensions, 

teacher talk, vocabulary, assess-

ment, thinking skills, scenario 

based learning, projects, home-

work. 

 

This is a practical guide to 

the use of technology enhanced 

learning (TEL) in the classroom. 

Introducing 50 ways to use  

technology for learning.  

Areas covered include: 

- gamified learning 

- social media 

- video streaming 

- the flipped classroom  

- instant feedback tools 

- and many more.   

Guidance on how to use these 

technologies for learning is com-

plemented by an exploration of 

their impact on learning. For 

each example, the opportunities 

for evidencing progress are  

evaluated. 

Educational Reads To Consider  

The Ultimate Guide to Differentiation: Achieving Excellence for All  
Sue Cowley (March 2018) 

50 Ways to Use 

Technology Enhanced 

Learning in the 

Classroom: Practical 

strategies for teaching 

Pete Atherton  

(Feb 2018) 
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Teachers are the most valuable 

resource in education. Why is it 

that so little investment is made in 

supporting teachers to ensure they 

can sustain effective teaching and 

learning in the classroom? What if 

we were to invest time and energy 

back into the core of education, 

the teachers? What if we were to 

publicly express how valuable 

teachers really are? What if we 

lived in a society that made emo-

tional health and well-being in the 

workplace a priority? What if we 

lived in a world where emotional 

intelligence was prioritised over 

any other subject so that learning 

could be accessed more easily and 

effortlessly? With humour, anec-

dote, and a wealth of background 

research, Every Teacher Matters 

offers a gentle hand to guide  

teachers - and through them, their 

students back to their hearts! 

Every Teacher Matters: Inspiring Well-Being  

through Mindfulness Kathryn Lovewell (2012) 



Teach Like a Champi-

on offers effective 

teaching techniques to 

help teachers, especially 

those in their first few 

years, become champi-

ons in the classroom. 

These powerful tech-

niques are concrete, specific, and 

are easy to put into action the 

very next day. Training activities 

at the end of each chapter help 

the reader further their under-

standing through reflection and 

application of the ideas 

to their own  

practice. 

Among the techniques: 

Technique #1:  

No Opt Out.  

How to move students 

from the blank stare or stubborn 

shrug to giving the right answer 

every time. 

Technique #35:  

Do It Again.  

When students fail to successful-

ly complete a basic task from 

entering the classroom quietly 

to passing papers around doing 

it again, doing it right, and do-

ing it perfectly, results in the 

best consequences. 

Technique #38:  

No Warnings.  

If you’re angry with your stu-

dents, it usually means you 

should be angry with yourself. 

This technique shows how to 

effectively address misbehav-

iors in your classroom. 

Teach Like a Champion:  

49 Techniques That Put Students on the Path to College  

Doug Lemov (2010) 

Page 13 

Enhancing Learning and Teaching with Technology:  

What the research says  

By Rosemary Luckin 
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Educational technology is growing 

fast, with schools, colleges and 

universities more than ever look-

ing for the best ways to use tech-

nology to support learning. At the 

same time, there is an increasing 

appetite for learning and teaching 

practices to be backed up by evi-

dence. Few resources are able to 

offer guidance that has been vig-

orously tested 

by research. 

 

Now, 'Enhancing 

Learning and 

Teaching with 

Technology' 

brings together 

researchers, 

technologists 

and educators 

to explore and 

show how tech-

nology can be 

designed and 

used for learning 

and teaching to best effect. It 

addresses what the research says 

about: 

- how and why learning happens 

and how different technologies 

can enhance it 

- engaging a variety of learners 

through technology and helping 

them benefit from it 

- how technology can support 

teaching. 

 

This book is an 

accessible intro-

duction to 

learning and 

teaching with 

technology for 

teachers and 

other educa-

tional profes-

sionals, regard-

less of their 

experience with 

using technology 

for education. 

The print version includes a 

DVD of 25 video clips of 

teachers demonstrating the 

techniques in the classroom. E

–book customers: please note 

that details on how to access 

the content from the DVD 

may be found in the e–book 

Table of Contents. Please see 

the section: "How to Access 

DVD Contents"  

 

 

All the  

featured books  

will be arriving  

soon in  

the LRC 

BOOKS 



Mindful Teacher, Mindful School by Kevin Hawkins 2017 

(Reviewed by the Chartered College of Teaching) 

What is your overall  

impression of the book? 

Mindful Teacher, Mindful School 

provides an interesting introduc-

tion to the practice of mindfulness 

and how it could work in a school

-based context. I like that it con-

siders the role of mindfulness for 

both teachers and students, and 

gives examples of how it could be 

used. 

The author, Kevin Hawkins, draws 

on his 30 years’ experience of 

working with children and adoles-

cents in various contexts as a 

teacher, school head and social 

worker. He first started 

teaching mindfulness 

awareness to students, 

teachers and parents in 

2008 and founded 

Mindwell, which supports 

education communities to 

develop wellbeing through 

mindfulness and social-emotional 

learning, in 2012. 

Hawkins has a three-stage ap-

proach to mindfulness – be mind-

ful, teach mindfully and teach 

mindfulness. These principles form 

the main body of the book, while 

an introductory chapter explores 

why mindfulness is needed, an 

overview of what it is and what it 

can do, before summarising the 

three principles. After exploring 

each of these principles in more 

depth, the book considers mind-

fulness and its place in the context 

of wellbeing, culture and the wider 

world. 
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This practical handbook takes the 

guesswork out of professional 

learning, showing school leaders 

how they can build a self-

improving culture and remove 

barriers to learning. Clay and 

Weston set out their advice for 

how every school can bring in the 

best ideas from the whole system, 

and make sure that these have a 

lasting effect in the classroom. 

Packed full of examples, easy-to-

use ideas and checklists, Unleash-

ing Great Teaching brings togeth-

er a vast body of experience 

gained by the Teacher Develop-

ment Trust (UK), and shows how 

other schools can learn from 

these insights. From fostering a 

culture of evaluating impact, to 

establishing good relationships, 

communication and a develop-

mental culture, this book takes 

each and every aspect of the 

school system and reassesses its 

role as a driver of teacher and 

student success. 

The book is easy to read and ac-

cessible to anyone – it offers sum-

maries and links to activities and 

wider reading at the end of each 

chapter. For those who adhere to 

the trad vs prog dichotomy, this 

book appeals to more progressive 

approaches to education and it 

can be quite critical of the pursuit 

of knowledge, which could put off 

some people. 

When I first began reading I was a 

little critical and cynical, but as I 

read on I found myself engaged in 

the topic. The discussions around 

teacher stress and retention were 

relevant to the current context 

and I now want to explore this 

further, with a particular interest 

in mindfulness as a support  

technique for reducing stress in 

teachers. There were also some 

compelling case studies about the 

benefits for students and this is an 

area I would also like to  

investigate more. 

Unleashing Great Teaching. Weston and Clay. May 2018 
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How to ensure that 

your questions add  

value and enhance  

progress. 

After 24 years in teaching, I regu-

larly find myself in the privileged 

position of visiting classrooms in 

order to assess the quality of 

teaching, learning and assess-

ment.  

In my experience, I see the best 

practitioners become persistent 

and positively tenacious with 

their questioning techniques in a 

bid to affirm student subject 

knowledge and deepen their 

understanding.  

I see the most confident teachers 

probe into subject knowledge 

using their questions; one ques-

tion can often develop into three 

or four all directed at the same 

child. I watch them ask other 

students whether they agree with 

a peer answer given and then 

justify why.  Often I see teachers 

affording students the time to 

think through and frame their 

answer before choosing which 

student might get the chance to 

respond. A smile inside grows 

when questions are directed 

effortlessly at all children in the 

class as if to see a conductor 

mastering a symphony. No child 

is left behind. These teachers are 

priceless.  

This experience has allowed me 

the research to develop a theory 

on how to make the most out of 

questioning in the classroom and 

it’s a very simple so one forgive 

me. 

We spend hours planning our 

schemes and lessons in order to 

ensure that we cover the content 

required and lean on those  

pedagogies required in order to 

develop deep learning. But how 

many of us actually then spend 

time considering the questions 

that we want to use in order to 

check student progress or under-

standing? When was the last time 

you planned the questions that 

you really wanted to use in order 

to secure an outcome? Be hon-

est... the average teacher is 

thought to ask in the region of  

400 questions per day. How 

many of those are wasted? 

So, if nothing else, allow these 

few paragraphs the time for you 

to reflect on this as a thought. 

Take a lesson and plan your 

questioning. See what happens. 

For those of us with years of 

experience behind us, return  

to Bloom’s Taxonomy as a  

reminder: 

Or, complete some reading around this idea in order to give you 

further motivation or ideas: 

https://www.teachthought.com/critical-thinking/quick-guide-

questioning-classroom/ 

https://www.theconfidentteacher.com/2012/11/questioning-top-ten

-strategies/ 

http://www.nsead.org/downloads/Effective_Questioning&Talk.pdf 

http://teachertools.londongt.org/?page=questioningTechniques 

 

By Sarah Mellors 

How to get the most out of your classroom questioning 



Focus on CPD 
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The development of a programme 

to allow teachers to achieve Char-

tered Teacher Status has been a 

central focus of the Chartered Col-

lege of Teaching since its launch 

earlier this year. Chartered Teacher 

Status will recognise the knowledge, 

skills and behaviours of excellent 

teachers, highlighting the im-

portance of their expertise in sup-

porting the learning of children and 

young people and representing the 

first step in the development of a 

career pathway focused on effective 

classroom practice, not leadership. 

It will also bring teaching in line with 

other professions, where recogni-

tion of expertise and expectation of 

career-long professional learning 

are well-established. 

In 2018, the programme will begin 

as a pilot. In order to complete the 

programme and achieve Chartered 

Teacher Status, participants will 

undertake a range of different as-

sessments that allow them to show-

case their knowledge and skills 

against the areas set out in the 

Chartered College’s Professional 

Principles. These highlight the im-

portance of deep subject 

knowledge, understanding of peda-

gogy and assessment, and excellent 

classroom practice, as well as criti-

cal evaluation, engagement with 

research evidence and a desire to 

contribute to the profession. 

Assessments in the pilot pro-

gramme will include rigorous writ-

ten and oral assignments, comple-

tion of a professional development 

plan, participation in debate activi-

ties, a small-scale research or im-

provement project, and submission 

of a portfolio of videos of practice, 

work samples and reflections; full 

details are included in a later sec-

tion of this guide. During the course 

of the programme, participants will 

attend four face-to-face training and 

assessment days as well as partici-

pating in a range of online activities, 

with each element designed not just 

to test a teacher’s knowledge and 

skills, but also to provide them with 

development opportunities and 

equip them with behaviours and 

approaches to evaluation and per-

sonal development that ensure they 

continue to develop their practice. 

Participants on the programme will 

be supported by an experienced 

mentor throughout. 

 

About the Chartered Teacher programme 
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The National Autistic Society 

"Major learning point was different strategies work for different people. Really enjoyed using this resource." 

The Witherslack Group  

 

"The 'Understanding autism' course was pitched well for people with little knowledge of AS, giving good 

advice on what to look out for and how to better understand those with AS, including not to presume the 

usual stereotyped behaviours." The Scottish Parliament  

 

Our online training modules have been uniquely developed and delivered by people on the autism  

spectrum.  

http://www.autism.org.uk/professionals/training-consultancy/online.aspx 

FOCUS ON CPD 

Have you seen these sources of CPD…? 

Stem Ambassadors 

We provide high-quality, online professional development so you can learn wherever and whenever suits 

you: 

 learn from world-leading experts and professional development leaders 

 reflect on and develop your practice as you progress 

 discuss content and your experience in the classroom with thousands of other teachers 

 STEM teaching programme. 

Free-to-access, our STEM teaching programme is supported by expert educators. Understand and use a 

variety of techniques to improve student learning in your primary, secondary or FE classroom.  

https://www.stem.org.uk/online-cpd 

Future Learn 

Join online teaching courses to support teachers' professional learning and development. Enhance how you 

teach subjects such as English as a foreign language or STEM, or try new approaches to assessment, behav-

iour management or special needs provision. 

https://www.futurelearn.com/courses/categories/teaching-courses?utf8=%E2%9C%93&filter_topics%5B%

5D=99&filter_availability=started 

Microsoft Office 

https://mva.microsoft.com/ 

Classroom training is proven to give the best learning experience and knowledge retention. You have the 

benefit of a relaxed but professional learning environment, an experienced trainer and the opportunity to 

ask questions, so you are 100% sure you understand all the course content. 

http://www.autism.org.uk/
https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwjDwqnjqcPZAhUSGhQKHcXQB_AQjRx6BAgAEAY&url=https://www.cardiff.ac.uk/cardiff-institute-tissue-engineering-repair/public-engagement/stem-ambassadors&psig=AOvVaw2fsbXvs
https://mva.microsoft.com/


NCFE VCERT KS4 Qualifications @NCFE 

Page 18 Teaching & Learn ing  

In Issue 1, we updated you on new KS4 qualifications available at Level 2 through 

the examining board NCFE. These are recognised within Progress 8 measures and count on league tables 

therefore (check each year to be sure!). There are new qualifications being made available all of the time.  

These qualifications count within the ‘Open Bucket’ (see Issue 1) and therefore any individual student 

would be restricted from completing more than 3 courses.  

We are currently running the following courses within school: 

Y11 Food and Cookery L2 Y10 Performance Skills L2 (Through PAs) 

Consisting of 3 assignments and an external  

examination. Each unit weighted as 25%. 

Consisting of an external assessment (40%) and a 

project brief (60%). 

Other courses currently available are: 
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The grading system equates as follows: 

NCFE offers schools an amazing degree of support to include an initial external verifier visit where an as-

signed professional will talk through the requirements of the course as needed followed by a further visit 

to ratify the grades awarded to students. Each course requires a teacher to be the designated ‘Assessor’ 

and another member of staff to be the ‘Internal Verifier’.  They also offer the following support material 

and resources to include: 

 

fact sheets  

evidence and grading tracker  

external assessment practice papers 

example portfolios 

internal assessment sample tasks 

chief examiner reports 

webinars and events 

video resources and tutorials. 

NCFE have an active Twitter feed and Face book support for teachers. 

See Sarah Mellors for further information if required.  

NCFE Recognising Achievement 

NCFE have launched an awards scheme to recognise the schools and pupils who have big aspirations and 

are using V Certs to help them reach their goals. 

‘Whether that is achieving a distinction through impressive or imaginative work, a pass against all odds, or 

being part of a team of teachers to steer a school to Ofsted success.  

It’s not always about being the best. NCFE want to applaud anyone who has the aspiration to dream big 

and the determination to see it through.’ NCFE 

Categories 

Pupil of the Year 

School of the Year 
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SHINE provides funding and sup-

port to schools and teachers to 

help them raise attainment for 

children from low income 

homes.  We trial out new ideas 

to improve teaching and learning 

in schools and help the best ideas 

grow to scale.  Each year we run 

a national funding competition 

for teachers called Let Teachers 

SHINE, which supports some of 

the brightest minds in teaching 

from across England. 

SHINE has the following strategic 

priorities for all our funding  

programmes until 2021: 

 Ready for School: Im-

proving the school readi-

ness of children during 

the reception year, with a 

priority focus on language 

and communication skills 

(age 4-5). 

 Bridging the Gap: sup-

porting vulnerable chil-

dren who may not meet 

Age Related Expectations 

at primary school to 

make better academic 

progress during Key 

Stage 3 (age 9-14). 

 Flying High: supporting 

high attaining students to 

build on their achieve-

ments at primary school 

and stay on a high attain-

ing trajectory during the 

first few years at second-

ary school (age 9-14). 

Shine are particularly interested 

in supporting projects that in-

volve collaboration between 

colleagues in the different educa-

tional phases, for example pro-

fessionals in primary and second-

ary schools working together. 

They are also interested in sup-

porting programmes that aim to 

develop strong relationships with 

parents. 

The Let Teachers SHINE compe-

tition 2018 is now officially open 

for applications! 

Each year, Let Teachers SHINE 

offers up to £15,000 to creative, 

passionate teachers across Eng-

land who have brilliant new ideas 

to help disadvantaged students to 

succeed in English, science or 

maths. 

This year, as well as looking for 

ideas from primary and second-

ary school teachers who want to 

raise attainment across English, 

science and maths, we’re also 

looking for teachers to develop 

new ideas for projects that ad-

dress the changes bulleted previ-

ously. See their website for appli-

cation details.  

The deadline for applications is 

midday on Tuesday 17th April 

2018. If you have any questions 

about Let Teachers SHINE or 

your application, contact us by 

emailing info@shinetrust.org.uk 

or calling 0113 280 5872. 

 

News about The Shine Trust 

“Each year, Let Teachers 

SHINE offers up to £15,000 

to creative, passionate 

teachers across England who 

have brilliant new ideas to 

help disadvantaged students 

to succeed in English, science 

or maths.”   

The Let Teachers 

SHINE application  

process 

The assessment process is as 

follows: 

Stage 1: Submit an online applica-

tion, providing an outline of your 

idea, how it would be implement-

ed and how much it will cost. 

Please remember that the dead-

line is midday on Tuesday 17th 

April 2018. 

Stage 2: Applications are assessed 

and SHINE will inform applicants 

if they have been successful at 

reaching the next round by 8th 

May. 

Stage 3: Shortlisted applicants are 

invited to present their idea by 

phone to the SHINE team during 

the week commencing 14th May 

2018. 

Stage 4: A final shortlist of appli-

cants are invited to present their 

idea in person to a panel of ex-

perts, either in Manchester or 

London in early June. 
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TEEP TALK @TEEPSSAT 

TEEP Effective Learner and Teaching behaviours (the outer circle of TEEP) 

As staff, we recently began to reflect upon the effective behaviours conducive to teaching and learning. As a 

reminder, TEEP identify these as: 

Effective Learning Behaviours Effective Teaching Behaviours 

- Seeking assistance 

- Personal progress 

- Planning and anticipation 

- Reflection 

- Beliefs and experiences 

- Offers opinions 

  

- Classroom climate 

- Classroom management 

- Variety of teaching and learning approaches 

- Interactive teaching 
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Some of our learners  

recently commented about 

how they like to learn 

best: 

Thanks to Hayley Farnell for 

also talking us through her 

TEEP journey and how the 

TEEP cycle helps to consider 

that learning and progress 

are at the centre of the stu-

dents’ journey in the class-

room.  Hayley asked us to 

consider the use of Bloom’s 

taxonomy when setting our 

learning objectives rather 

than merely consider the 

tasks to be accomplished by 

the end of the lesson: 

Ideas generated by staff at 

CPD on 5th March 2018 
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Lesson Plan Updates 

Many thanks to you for recently 

giving feedback on the ‘new look’ 

lesson plan. We’re delighted to 

now be able to propose this new 

copy (below) ready for use for 

mid-year Appraisal Review Ob-

servations as required. Please 

keep us updated with how you 

feel this meets the needs of the 

TEEP cycle and your T and L 

needs in the classroom as you 

head in to your formal observa-

tion. Minor adjustments were 

made to the plan as a result of 

our recent TEEP staff training.  

Following the session on Monday 

5th March 2018, please begin think-

ing about how you might plan re-

sources to help support your TEEP 

family phase of the cycle and how 

we might collectively store these so 

as to make best use of new and 

innovative ideas as practitioners: 

Prepare for Learning 

Teachers will work strategically with 

their students to develop a climate 

that is conducive to learning. It will 

include consideration of three main 

areas: The physical environment; the 

social/emotional environment; the 

intellectual environment. 

Agree Learning Outcomes 

Teachers will explicitly share the 

learning outcomes and success cri-

teria with students. The outcomes 

should be used later in the lesson as 

well as reference points and also to 

evaluate progress made against 

achieving the outcomes. 

Introduce/Present New  

Information 

Now students will be presented 

with or introduced to the new in-

formation that they are required to 

work with. Teachers need to con-

sider what will be the best way to 

present the information so that it 

provides for maximum inclusion of 

the students. 

Construct Meaning 

Students are given the time and 

opportunity to develop understand-

ing of the new information and to 

practice their developing skills. The 

students are actively engaged in 

exploring the content. 

Apply to Demonstrate 

Students are participating in a task 

or tasks that will allow them to 

demonstrate their understanding of 

the content that was presented and 

apply the new learning in a different 

situation. 

Review 

A critical element in the process of 

teaching and learning as it is at this 

point that teachers can challenge the 

students to make their learning 

explicit. Although Review is the last 

of the elements of the cycle to be 

described, it should not be seen as 

coming only at the end of a lesson. 

TEEP – Spring and Summer Phase 2018 
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The issue of whether we should 

still focus on teaching children the 

times tables has long been a bone 

of contention between maths 

teachers, academics and politicians. 

On the 20th February it was con-

firmed that times table tests would 

return to primary schools in 2019, 

this is the first time since 1944.  

This idea formed part of Conserva-

tives manifesto in 2015 to 

help improve numeracy 

across the country.  

Appearing before the 

Commons Education Se-

lect Committee, Nick 

Gibb said “We think times 

tables are a very im-

portant part of mathemat-

ical knowledge,  if a 

youngster is trying to 

perform long multiplica-

tion or long division they 

need to know their times tables.” 

How important is it that children 

know their times tables? 

I believe that if a child knows their 

times tables it can give them a head 

start at secondary school, and will 

make many areas of maths easier. 

Having that automatic recall can 

help to make students be more 

confident mathematicians and en-

joy the subject more.  

When a student doesn’t know 

them, it can obstruct progress – as 

they can’t draw on this knowledge 

to solve other maths problems. I 

have taught lower-attaining stu-

dents who understand more diffi-

cult mathematical concepts, yet 

struggle to develop or practise 

their new learning because of inse-

cure number skills – with lack of 

times table knowledge as a root 

issue.  

My main concern with the intro-

duction of this test, is what it will 

look like and what will happen to 

those that do not meet the ex-

pected grade. This is yet to be 

clarified by Mr Gibb. These tests 

could lead students to be put off 

the subject because they cannot do 

this test as quick as others.  

I worry that Mr Gibb will make 

children believe that being able to 

memorise things quickly shows 

someone who is good at maths. 

Memorisation with no understand-

ing can only get you so 

far. There will be a point 

where the knowledge 

can’t be fully applied be-

cause it isn’t fully grasped. 

I would much prefer my 

students coming to sec-

ondary school fully under-

standing multiplication 

than just being able to 

repeat their times tables.  

Kayleigh Elliott 

The return of times 
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Have you seen…the latest news in maths..? 

This guidance report focuses on 

the teaching of mathematics to 

pupils in Key Stages 2 and 3. The 

decision to focus on these Key 

Stages was made after an initial 

consultation period with teachers, 

academics, and other stakehold-

ers. The consultation suggested 

that these were areas where guid-

ance could make a big impact as 

not only are schools seeking ad-

vice on adjusting to a new curricu-

lum, there is also concern about 

pupils making a transition between 

the stages. This report is not in-

tended to provide a comprehen-

sive guide to mathematics teach-

ing. We have made recommenda-

tions where there are research 

findings that schools can use to 

make a significant difference to 

pupils’ learning, and have focused 

on the questions that appear to be 

most salient to practitioners. 

There are aspects of mathematics 

teaching not covered by this guid-

ance. In these situations, teachers 

must draw on their knowledge of 

mathematics, professional experi-

ence and judgement, and assess-

ment of their pupils’ knowledge 

and understanding. 

The focus is on improving the 

quality of teaching. Excellent 

maths teaching requires good 

content knowledge, but this is not 

sufficient. Excellent teachers also 

know the ways in which pupils 

learn mathematics and the difficul-

ties they are likely to encounter, 

and how mathematics can be most 

effectively taught. 

The guidance draws on a review 

of the evidence on effective maths 

teaching conducted by Prof Jere-

my Hodgen, Dr Colin Foster, and 

Dr Rachel Marks. 

As such, it is not a new study in 

itself, but rather is intended as an 

accessible overview of existing 

research with clear, actionable 

guidance. More information about 

how this guidance was created is 

available at the end of the report. 

WHO IS THIS  

GUIDANCE FOR? 

This guidance is aimed primarily at 

subject leaders, headteachers, and 

other staff with responsibility for 

leading improvements in mathe-

matics teaching in primary and 

secondary schools. Classroom 

teachers and teaching assistants 

will also find this guidance useful 

as a resource to aid their day-to-

day teaching. 

It may also be used by: 

 governors and parents to 

support and challenge 

school staff 

 programme developers to 

inform their development 

of both professional devel-

opment for teachers and 

 interventions for pupils 

and 

 educational researchers to 

conduct further testing of 

the recommendations in 

this guidance, and fill in 

gaps in the evidence. 

The EEF have produced a 40 page 

report on their findings with  

recommendations for teachers.  

IMPROVING MATHEMATICS 

IN KEY STAGES TWO AND THREE 

WHAT DOES THIS GUIDANCE COVER? 

Summary continued on next page 
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One way to engage pupils in class 

can be to allow them to write on 

the desks instead of in their books 

or on paper. This sense of freedom 

often encourages pupils to write 

more and can inspire increased par-

ticipation and engagement in reluc-

tant learners. 

Some members of the English de-

partment have used this strategy 

with a low ability year 9 group, and 

with top set year 10. Students really 

enjoyed the activity – initially there 

is a sense of naughtiness about writ-

ing on the desks which creates a 

buzz in the room. Once the year 9s 

had settled into the work, creativity 

flowed and even the most reluctant 

learners were participating well. 

Many students in top set year 10 

agreed that they were more inspired 

to develop their work further. ‘Big’ 

writing with a marker pen shook  

a normal activity up into something a 

bit more absorbing and they were 

proud of the quality work that was 

produced. 

A downside to writing on the desk is 

that, unless you take photographs, 

the work is lost when the desk is 

cleaned. With that in mind, I have 

adapted the idea of ‘big’ writing by 

using old rolls of wallpaper. It’s not 

quite as exciting as writing directly 

onto the desk, but it means we can 

save the work for the next lesson.  

Top tips: you will need to make a 

judgement call based on the nature 

of your group! Oh, and arm yourself 

with baby wipes or spray cleaner 

and paper towels! 

Taking it further: try writing on the 

windows…? 

Hayley Farnell 
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Writing on desks 
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Learning beyond the classroom is 

an important part of enhancing our 

teaching and learning, and recently 

our year 10 numeracy leaders did 

just that by conducting a visit to 

Dunnington Primary School. The 

aim of the session was to introduce 

the cohort of year 6 students to 

‘the world of algebra’ and give them 

a taste of what was to come as 

they approach their lead up and 

transition to secondary school.  

Transitions from primary to sec-

ondary school have been linked to 

underachievement, not only in this 

country, but internationally. With 

students making little to no pro-

gress in the bridge between year 6 

and year 7 in their mathematics. 

The aim of establishing the links 

with Dunnington are reinforced 

with a key focus of ensuring that 

the time spent between students 

completing their SATS and entering 

into their summer break is spent 

efficiently by ensuring that they are 

delivered a curriculum that will 

enable them to transfer into the 

secondary mathematics curriculum 

having gained confidence, under-

standing and the skills to advance 

their own progress during this key 

time. We hope that this collabora-

tion will support formal and ongo-

ing links in this area. 

During the lead up to the visit the 

numeracy leaders and myself had 

planned and prepared 3 algebra 

based tasks in groups of two that 

they would be delivering to a small 

group of students for 10-15 

minutes in a carousel style activity, 

these included solving equations, 

substituting values into an expres-

sion and collecting and simplifying 

algebraic terms. After a small intro-

duction from myself I left every-

thing in the hands of our numeracy 

leaders to explain, demonstrate and 

question, along with the Dunning-

ton students. The numeracy leaders 

conducted themselves in such a 

mature way and really showcased 

their fantastic mathematical skills 

but also in the easy manner in 

which they coached them in their 

learning. Charlie Abel in particular 

made a particularly impressive set 

of extension questions on the spot 

for some of the higher achieving 

students in the group; this showed 

a great awareness of mathematical 

thinking and instruction towards 

the progression of the topics in-

volved. 

In regards to the day itself, it was a 

great success, Sheila Mellor the 

year 6 teacher and Assistant Head 

teacher at Dunnington Primary said 

“From the moment your pupils 

entered our classroom, they had 

our pupils ‘hooked’, it was a real 

pleasure to be in a classroom 

where everyone was smiling in the 

obvious enjoyment and ‘buzz’ about 

their learning. An absolute credit to 

your school.” Something we didn’t 

expect was the impact this would 

have on our numeracy leaders, they 

spent the whole journey talking 

about how to approach the topics 

involved and how impressed they 

were that all of the students had 

flourished in each of the tasks they 

had prepared, a real credit to them. 

We are now hoping to conduct a 

further visit after the year 6 stu-

dents complete their SATS and 

look forward to creating further 

links with Dunnington Primary 

school in the future. 

By Grant Barker 

Supporting our local primary schools 



The GLP is a government-funded 

programme of support that has 

been helping teachers in Primary, 

Secondary and Special schools since 

2013 to deliver effective teaching 

and learning about development and 

global issues at Key Stages 2 and 3. 

The GLP is building a national net-

work of like-minded schools com-

mitted to equipping their students 

to make a positive contribution to a 

globalised world, and thousands of 

GLP schools across the country are 

experiencing the positive impact 

that global learning can have on 

pupils’ engagement, knowledge, 

skills and values. 

Together with funding for CPD, the 

GLP provides a wealth of support, 

including a personalised action plan, 

an abundance of free resources, the 

opportunity to access free online 

training, curriculum and subject 

guidance, as well as support as part 

of a national network.  

Embedding Global  

Learning 

The GLP provides subject-specific 

guidance, resources and links to 

additional resources to help you 

embed global learning across the 

curriculum. 

The Curriculum Frame-

work connects up-to-date infor-

mation about global learning with 

subject-specific knowledge, under-

standing, skills and pedagogical ap-

proaches. Where relevant, connec-

tions are made with the new na-

tional curriculum for Key Stages 2 

and 3 or the national framework for 

RE.  

A useful starting place is to refresh 

your general understanding of de-

velopment issues by reading the 

overview information provided in 

the Curriculum Framework: Cur-

rent Development Context. This 

provides an introduction to the 

current global state of development, 

describing the progress that has 

been made in combating global 

poverty, the challenges that remain 

and how different subject areas  

can support teaching about global 

learning. 

The support provided by subject 

area represents an important  

opportunity for embedding global 

learning in the life of a school. The 

GLP is working with key subject 

associations and bodies to develop 

a range of advice, guidance, subject 

exemplification and CPD training 

that focuses on global learning at 

Key Stages 2 and 3. 

The resources pages provide free 

teaching and learning materials for 

use across a wide range of subjects 

at Key Stages 2 and 3. You will also 

find examples, ideas, subject exem-

plification and lists of recommended 

resources on the Global Dimen-

sion website, together with further 

support to enhance your under-

standing and your teaching of global 

learning. 

http://glp.globaldimension.org.uk/    

@glp_e 

Global Learning Programme 
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I’m sure that I’m not the only 

teacher who still expects to eval-

uate prior knowledge by asking 

the students to record every-

thing they know about a topic 

before starting it. In an ever po-

litically driven world though we 

are no longer allowed to call this 

a ‘brainstorm’ however are we? 

Last I heard this should be called 

a ‘thought shower’ and I might 

have missed the very latest term 

for it more recently! 

There is no doubt that this acts 

as a great method for highlighting 

key subject specific literacy terms 

and delving in to the longer term 

working memories of students. 

Where we can go wrong is mis-

taking this technique for that of 

mind mapping; it’s very different 

and far more complex! 

A mind map is a graphical way to 

represent ideas and concepts. It 

is a visual thinking tool that helps 

structuring information, helping 

you to better analyze, compre-

hend, synthesize, recall and gen-

erate new ideas. 

For a visual learner, mind map-

ping can become a real strength. 

The use of colours and images to 

help divide up key points and 

represent themes within a topic 

can be invaluable. It was only 

when I was provided with com-

prehensive training on this tech-

nique that I began to see the real 

benefits and huge differences 

from that of a traditional brain-

storm.  

Drawing a mind map is as simple 

as 1-2-3: 

Start in the middle of a blank 

page, writing or drawing the idea 

you intend to develop. I would 

Just get it down… 

“Use colours, drawings and 

symbols copiously. Be as visual 

as you can, and your brain will 

thank you. I’ve met many 

people who don’t even try, 

with the excuse they’re "not 

artists". Don’t let that keep 

you from trying it out.”   
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suggest that you use the page in 

landscape orientation. 

Develop the related subtopics 

around this central topic, con-

necting each of them to the cen-

tre with a line. 

Repeat the same process for the 

subtopics, generating lower-level 

subtopics as you see fit, connect-

ing each of those to the corre-

sponding subtopic. Any text is to 

be written along the line and not 

at the end of it.  

Some more recommendations: 

Use colours, drawings and  

symbols copiously. Be as visual as Mind mapping  

software to try: 

MindNode 

iThoughtsHD 

Think Tree 

myMind 

Total Recall  

and many others... 
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you can, and your brain will thank 

you. I’ve met many people who 

don’t even try, with the excuse 

they’re "not artists". Don’t let that 

keep you from trying it out! 

Keep the topics labels as short as 

possible, keeping them to a single 

word – or, better yet, to only a 

picture. Especially in your first 

mind maps, the temptation to 

write a complete phrase is enor-

mous, but always look for oppor-

tunities to shorten it to a single 

word or figure – your mind map 

will be much more effective that 

way. 

Vary text size, colour and align-

ment. Vary the thickness and 

length of the lines. Provide as 

many visual cues as you can to 

emphasize important points. Every 

little bit helps engaging your brain. 

Think of it as the right-brained 

version of a standard outline 

which is perfect for “radiant think-

ing,” an idea popularized by Tony 

Buzan. 

“[A mind map is] visually looking 

at ideas and their connections and 

relationships with each other.” – 

David Sparks 

The advantage of mind mapping is 

that it allows you to make connec-

tions you might not normally see 

in a traditional outline by allowing 

you to see the big picture.  

Brett Terpstra encapsulates this 

perfectly: 

With a mind map, scattered 

thoughts begin to solidify before 

my eyes.” 

Here are a few great examples to 

help to illustrate this technique:  

 

Science 

French 

Geography 
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Friendship Group is for the more 

vulnerable students who find it 

difficult to build and maintain 

friendships. Our aim is to build 

on the student’s confidence and 

their low self-esteem to enable 

them to gain the social skills and 

knowledge needed for everyday 

life. We implement this in a vari-

ety of paired and group activities. 

These range from arts and crafts, 

cooking, games, drama, competi-

tions, workshops and chatting to 

each other. The life skills we 

promote are: good listening, 

taking turns, sharing, feelings, 

respect each other and team 

work.  

We promote a calm and relaxed 

atmosphere; this enables stu-

dents to have some structured 

down time, giving them the op-

portunity to release any anxieties 

that may have built up through-

out the morning. This prepares 

them for a fresh start in the  

afternoon. 

For this to happen we 

carefully plan and pre-

pare activities to meet 

the student’s needs and 

monitor this through 

our own observations, 

keeping evidence in the 

form of worksheets, 

questionnaires, photos, 

students comments. 

We record and evaluate each 

session and are constantly re-

viewing student’s progress. 

Friendship group has been chal-

lenging at times for these vulner-

able students as social skills do 

not always come naturally to 

them.  

By Paula Hale & Andrea Butler 

Friendship Group at Alcester Academy 

“Our aim is to build 

on the student’s 

confidence and their 

low self-esteem to 

enable them to gain 

the social skills and 

knowledge needed for 

everyday life” 
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Is reading really such an important part of the curriculum? 

The question I am asked most frequently at 

parents’ evenings is, “my child doesn’t read 

anymore; what can I do?” I am also asked for 

the most helpful thing a parent can do for 

their child.  My response is, read – read to 

them, read with them, or sit with them whilst 

they read.   

Challenges of reading at  

secondary school 

Getting a reluctant pupil to read is a chal-

lenge.  However, the reading system we use 

within the Academy, Renaissance Learning, is 

having far reaching results across the Acade-

my. I defy any subject to say to me that a 

pupil does not need reading skills to excel in 

their subject.  Most subjects have handouts 

and extended pieces of writing that a pupil 

needs to read in order to respond to ques-

tions and therefore progress;  a low reading 

age inhibits this ability, putting a pupil at an 

instant disadvantage and making the final 

GCSE a struggle.  I have worked for two 

years now with a number of year 11 students 

who have a reading age of less than 12 – a 

typical English text will require a reading age 

of 15 so this group are always going to be 

working on a superficial level of understand-

ing, often guessing responses, based on a 

snapshot of sentences containing words that 

they have noticed.  This makes it difficult to 

confidently predict their final English grade; it 

also has a knock on effect in all subjects 

across the curriculum that demand a pupil 

reads, understands and responds to a text, 

under timed conditions. 

Whilst much research suggests that the focus 

on reading MUST start in primary, we all 

understand that we will have pupils arriving in 

year 7 with challengingly low reading ages.  

Renaissance Reading through Star testing and 

AR testing are allowing us to identify reading 

and comprehension issues from a pupil’s 

earliest days at the Academy and put inter-

vention strategies in place quickly.  Previous-

ly, AR and STAR were exclusively for year 7 

only; this meant that once they reached year 

8, there 

was no 

obligation 

to read 

and the 

vast ma-

jority of 

pupils 

chose to 

stop read-

ing because it’s “boring.”  

Rolling this system out to 

targeted groups in years 8, 9 & 10 is now 

producing some exciting results that I believe 

will raise literacy levels and this is how it 

works.  A pupil takes a Star test on entry at 

the Academy; the skills broadly tested are 

vocabulary, comprehension, analysis and eval-

uation.  This generates a reading age, identify-

ing if they are above or below benchmark, 

needing to be on watch, or needing various 

levels of intervention. As well as this, a book 

level (or ZPD) is generated and a pupil uses 

this to choose a book from the LRC.  Pupils 

read a book from the bottom of their ZPD, 

and take a quiz within 24 hours of finishing 

the book. Pupils should get at least 80% in 

these tests; this allows us to identify very 

quickly if there may be a literacy issue emerg-

ing.   This, combined with the three Star tests 

taken in a year, allow us to very quickly iden-

tify students who may have a literacy need.   

Fostering a love of reading 

So to return to one of my first points; getting 

a reluctant pupil to read is challenging.  This 

Star and AR programme insists on a pupil 

reading but we have noticed that in a vast 

number of pupils, once in the habit of read-

ing, they quickly get to love it.  I have a stu-

dent who is currently in year 9 who read no 

more than two books last year (and he lost 

both of these so I’m not even sure he read 

them).  This year, after a reluctant start, this 

student is now on his eleventh book, scoring 

at least 80% in all, and watching his confi-

dence in both his reading ability and his Eng-

lish work, has been gratifying.   

The future 

So where do we go from here?  There is still 

a lot of work to be done.  The Renaissance 

programme has shown a dramatic rise in 

reading ages in some categories, notably Pupil 

Premium students and boys.  However, there 

are still areas where simply reading a book of 

their choice is now showing limited impact.  

Some pupils read “quick reads” to get the pre

-requisite 80% pass to avoid lunchtime read-

ing club;  some choose books that are within 

their ZPD level but are very simplistic, such 

as “Dirty Bertie” or “Diary of a Wimpy Kid.”  

With this in mind we are looking to intro-

duce a reading list from which students must 

read one a term and this will contain a more 

challenging set of non fiction and fiction 

books.  A reading mentoring scheme using 

KS4 pupils to listen to year 7 pupils read is to 

be introduced. Reading in tutor continues as 

does a designated reading lesson within the 

English week.  Fresh Start continues to con-

sistently improve literacy skills and at any 

time during the week, you will come across 

small groups of pupils hard at work with staff 

and TAs, improving all aspects of their litera-

cy skills.  Reading is the 

best way – the most 

successful way – to 

continue to strive to 

close attainment gaps 

and give pupils the best 

start in life that they 

deserve. 

By Jen Hoskin 
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“To be the best that we can be” 

CPD/Meetings/Updates - Summer 2018* 

* Subject to change depending on the immediate needs of the academy 

Mon 16th April 2018 GDPR Update (HD) 
Mon 23rd April 2018 TEEP 
Mon 30th April 2018 Lit/Num Updates (BK/HK) 
Mon 7th May 2018 NO CPD MAY DAY 
Mon 14th May 2018 Raising Boys’ Achievement (WI/WA) 
Mon 21st May 2018 Subject Time (Year 11 English session) 

HALF TERM 
Mon 4th June 2018 Data and Pastoral Updates 

Mon 11th June 2018 TEEP 
Learning Walks TBC 

Mon 18th June 2018 Preparing for the training day – setting the agenda 

Mon 25th June 2018 NO CPD Awards Evening Week 
Work scrutiny Year 10 

FRIDAY 29TH June 2018 TRAINING DAY 

Mon 2nd July 2018 No CPD for Year 7 tutors 
Report writing time for staff 

Mon 9th July 2018 Mindfulness (BL) 
Mon 16th July 2018 Subject Time 


